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CON TENT AND LAN GU A GE IN TE GRA TED 
LE AR NING (CLIL): STU DENTS’ EX PE RI EN CES, 

PER CEP TI ONS AND SA TIS FAC TION

This study aimed to en qu i re in to high school stu dents’ ex pe ri en ces, per-
cep ti ons and sa tis fac tion re la ted to con tent and lan gu a ge in te gra ted le ar ning 
(CLIL). The sam ple con si sted of sixty stu dents at ten ding a pri va te gram mar 
school. The ir re spon ses we re gle a ned by me ans of an on li ne qu e sti on na i re. 
The re sults in di ca te that the stu dents are mostly sa tis fied with the ir CLIL 
clas ses, CLIL te ac hers and lan gu a ge im pro ve ment due to edu ca tion in En glish. 
With the pur po se of ame li o ra ting CLIL ex pe ri en ce, se ve ral sug ge sti ons we re 
ma de: ad di ti o nal pro fes si o nal tra i ning for te ac hers, ca re ful con si de ra tion of 
lan gu a ge use and tran slan gu a ging in class and im ple men ta tion of an ex pli cit 
lan gu a ge po licy.

Keywords: con tent and lan gu a ge in te gra ted le ar ning (CLIL), high school 
stu dents, ex pe ri en ces, per cep ti ons, lan gu a ge use, lan gu a ge pro fi ci ency, lan-
gu a ge te ac hing

Циљ је ове сту ди је био ис тра жи ти ис ку ства, за па жа ња и за до вољ ство 
сред њо школ ских уче ни ка ин те гри ра ним уче њем са др жа ја и је зи ка (CLIL). 
Узо рак ис пи та ни ка чи ни ло је ше зде сет уче ни ка ко ји по ха ђа ју при ват ну 
гим на зи ју. Њи хо ви су од го во ри при ку пље ни ме то дом мре жног упит ни ка. 
Ре зул та ти упу ћу ју на за до вољ ство ве ћи не уче ни ка ин те гри ра ним уче-
њем са др жа ја и је зи ка, на став ни ци ма, као и раз во јем је зич ких вје шти на 
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за хва љу ју ћи обра зо ва њу на ен гле ском је зи ку. Са свр хом по бољ ша ња обра-
зов но га ис ку ства пре по ру чу је се до дат но про фе си о нал но уса вр ша ва ње 
на став ни ка, па жљи во про ми шља ње је зич ке упо тре бе и пре ба ци ва ња 
је зич ких ко до ва у на ста ви те уво ђе ње екс пли цит не је зич ке по ли ти ке.

Кључ не ри је чи: ин те гри ра но уче ње са др жа ја и је зи ка, сред њо школ-
ски уче ни ци, ис ку ства, за па жа ња, је зич ка упо тре ба, је зич ко уми је ће, 
под у ча ва ње је зи ка

1. In tro duc tion

In the last se ve ral de ca des, the spread of En glish has ta ken an un pre ce den-
ted pa ce in va ri o us do ma ins, whe re En glish ser ves as a lin gua fran ca and fa ci-
li ta tes com mu ni ca tion, ac cess to know led ge and in for ma tion ex chan ge on a 
glo bal le vel (Jen kins 2007). One such do main is edu ca tion, whe re En glish in 
ad di tion to be ing a su bject is tran sfor med in to a me di um of in struc tion in which 
ot her su bjects are ta ught and le ar ned. Spe ci fi cally, En glish is used “to te ach […] 
su bjects (ot her than En glish it self) in co un tri es or ju ris dic ti ons whe re the first 
lan gu a ge of the ma jo rity of the po pu la tion is not En glish” (Ma ca ro et al. 2018: 
37), such as Fran ce, Nor way or Po land. By em ploying En glish as a me di um of 
the te ac hing-le ar ning pro cess at dif fe rent le vels of edu ca tion, te ac hers and 
stu dents par ti ci pa te in a form of con tent and lan gu a ge in te gra ted te ac hing and 
le ar ning as an in no va ti ve pe da go gi cal ap pro ach (Ga bil lon 2020). Whi le stu dents 
fo cus on the con tent, which is pre sen ted, ex pla i ned and di scus sed in En glish, 
they con cur rently ac qu i re the lan gu a ge they are ex po sed to. Hen ce, they do not 
only le arn the lan gu a ge wit hin one su bject but are al so im mer sed in it whi le 
le ar ning the con tent of ot her, non-phi lo lo gi cal, su bjects, such as hi story, maths 
or che mi stry, and le arn it in ci den tally.

The re are dif fe rent terms used to de sig na te the in te gra tion of con tent and 
lan gu a ge te ac hing and le ar ning, such as con tent and lan gu a ge in te gra ted le ar-
ning (CLIL), con tent-ba sed in struc tion (CBI), En glish-me di um in struc tion (EMI) 
and in te gra ting con tent and lan gu a ge in hig her edu ca tion (IC LHE). CLIL and 
EMI are most fre qu ently used. CLIL usu ally im pli es the symbi o sis of con tent 
and lan gu a ge at high school le vel, whi le EMI stands for mer ging the En glish 
lan gu a ge and su bject mat ter wit hin three-cycle uni ver sity edu ca tion (Ric hards 
– Pun 2023).

The pre sent pa per fo cu ses on CLIL with En glish as a me di um of in struc tion 
and aims to in ve sti ga te high school stu dents’ ex pe ri en ces, per cep ti ons and 
sa tis fac tion re la ted to le ar ning con tent in En glish as a fo re ign lan gu a ge. The 
un derlying ra ti o na le for this study is that first-hand ex pe ri en ce of fers di rec ti ons 
re gar ding what to ma in tain as exam ples of best prac ti ces and what to tre at as 
are as for im pro ve ment. Al so, alt ho ugh con stantly gro wing, CLIL is still an un de-
rex plo red area that re qu i res furt her en qu iry and cri ti cal re flec tion. This is espe-
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ci ally true for so me con texts, such as Cro a tian, whe re CLIL calls for an in-depth 
ex plo ra ti on of its im pacts and po ten ti als. The pre sent study, which is par ti ally 
ba sed on Pe u lić (2023), was con duc ted in or der to ad dress this re se arch gap.

The pa per com pri ses six parts. Af ter the in tro duc tory part, sec ti ons 2 and 
3 de scri be the the o re ti cal bac kgro und of CLIL and gi ve an over vi ew of the fin-
dings ob ta i ned in pre vi o us stu di es. Sec tion 4 pre sents the met ho do logy of the 
study, that is, the aim, re se arch qu e sti ons, re se arch met hod, par ti ci pants and 
con text. In sec tion 5, the re sults are analysed and re se arch qu e sti ons an swe red. 
Sec tion 6 in clu des a di scus sion of the fin dings and con clu ding re marks, and 
puts for ward so me sug ge sti ons for im pro ve ment of CLIL (in Cro a tia).

2. What is CLIL

En glish lan gu a ge le ar ning has be co me an im pe ra ti ve in to day’s glo ba li sed 
world and has been pro mo ted by go vern ments and edu ca ti o nal po li ci es. Ho we-
ver, qu e sti o ning the suf fi ci ency of tra di ti o nal fo re ign lan gu a ge le ar ning has led 
to lan gu a ge im mer sion, whe re know led ge of dif fe rent su bjects is ac qu i red via 
En glish (He ras – La sa ga ba ster 2015).

CLIL, as Coyle et al. (2010: 1) de fi ne it, is “a dual-fo cu sed edu ca ti o nal ap pro-
ach in which an ad di ti o nal lan gu a ge is used for the le ar ning and te ac hing of both 
con tent and lan gu a ge”. Da le and Tan ner (2012) ex pla in that be ing a CLIL su bject 
te ac her me ans in ter we a ving lan gu a ge in to a les son and vi ce ver sa. CLIL is well 
de scri bed thro ugh the 4Cs Fra me work, which stands for con tent, com mu ni ca tion, 
cog ni tion and cul tu re (Coyle et al., 2010). Con tent is the su bject mat ter, com mu-
ni ca tion re fers to le ar ning and using the fo re ign lan gu a ge, cog ni tion is re la ted to 
the le ar ning and thin king pro ces ses, and cul tu re is a part of CLIL in which in ter-
cul tu ral un der stan ding and glo bal ci ti zen ship are de ve lo ped. McDo u gald (2018: 
11) ex pla ins that “the be a uty of wor king with a CLIL-ori en ted cur ri cu lum is that 
lan gu a ge, con tent, and cog ni tion can all be lin ked to get her”. Alt ho ugh pri ma rily 
dri ven by con tent, CLIL en han ces lan gu a ge le ar ning by di ver ging from con ven-
ti o nal lan gu a ge te ac hing met hods (Ball et al. 2015; Coyle et al. 2010).

In Euro pe, the term CLIL was in tro du ced in 1994 to en com pass ef fec ti ve 
prac ti ces ob ser ved in di ver se edu ca ti o nal set tings whe re le ar ning oc cur red in 
a lan gu a ge ot her than the stu dents’ mot her ton gue (Marsh et al. 2001). In li ne 
with this, the Euro pean Com mis sion pro po sed te ac hing thro ugh using mul ti ple 
lan gu a ges as the me di ums of in struc tion (Coyle et al. 2010). This ini ti a ti ve ser-
ved as a spring bo ard for the wi de spre ad adop tion of CLIL thro ug ho ut the con-
ti nent (Euro pean Com mis sion 2023). Coyle et al. (2010) list fo ur main re a sons 
for this: a) de ve lo ping pro fi ci ency in at le ast one fo re ign lan gu a ge among young 
pe o ple; b) im pro ving lan gu a ge edu ca tion for so cio-eco no mic advan ta ge; c) 
laying the fo un da tion for gre a ter Euro pean in clu sion and eco no mic strength; 
and d) furt her in te gra ting lan gu a ge edu ca tion with that of ot her su bjects.
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Re gar ding the be ne fits and po ten tial of CLIL, Pa ve si et al. (2001) un der li ne 
that CLIL fo sters stu dents’ mo ti va tion and ac ti ve par ti ci pa tion by en ga ging 
them in si mu la ted aut hen tic com mu ni ca ti ve si tu a ti ons, bol sters le ar ner self-
con fi den ce and auto nomy thro ugh in ter ac ti ve and col la bo ra ti ve ac ti vi ti es, 
advan ces lan gu a ge pro fi ci ency by pro vi ding in cre a sed ex po su re to the tar get 
lan gu a ge, sti mu la tes cre a ti vity and in no va tion in pro blem sol ving and cri ti cal 
analysis, and ho nes in ter cul tu ral un der stan ding. McDo u gald (2018) no tes that 
stu dents are gi ven an op por tu nity to ge ne ra te me a ning ful con tent in L2, which 
re sults in its fa ster and mo re spon ta ne o us ac qu i si ti on.

3. Pre vi o us re se arch on stu dents’ ex pe ri en ces with CLIL

The in ve sti ga tion of CLIL pro vi des in sights in to its prac ti ces, be ne fits and 
are as for im pro ve ment to ad he re to stu dents’ ne eds, and sheds light on CLIL’s 
ef fec ti ve ness in terms of le ar ning lan gu a ge and con tent. Pre vi o us re se arch 
in di ca tes that stu dents are mostly sa tis fied with CLIL and the ir lan gu a ge pro-
fi ci ency im pro ve ment due to CLIL.

Coyle et al. (2010) show that stu dents ha ve po si ti ve at ti tu des to wards CLIL, 
as be ing en ga ged in sti mu la ting and aut hen tic ac ti vi ti es such as de ba tes and 
di scus si ons help them en han ce the ir pro duc ti ve skills in the fo re ign lan gu a ge. 
Al so, they con si der CLIL clas ses to be mo re mo ti va ting and fun, as well as mo re 
cog ni ti vely chal len ging. Pri e to-Ar ranz et al. (2015) po int out that CLIL stu dents 
ge ne rally out per form non-CLIL stu dents in most tests. The aut hors al so ac know-
led ge the po si ti ve im pact of CLIL on stu dents’ re cep ti ve skills, espe ci ally re a ding 
com pre hen sion, and vo ca bu lary ran ge. Gal lar do del Pu er to and Gómez La ca bex 
(2013) no te that CLIL stu dents pra i se CLIL for de ve lo ping bet ter flu ency, vo ca-
bu lary ran ge and gram mar know led ge. Ox brow (2018) and Fernández-
Agüero and Hi dal go-McCa be (2022) de scri be stu dents’ ap pra i sal of CLIL in 
terms of the ir lan gu a ge pro fi ci ency im pro ve ment and mo ti va tion for lan gu a ge 
and con tent le ar ning. Ad di ti o nally, the stu dents laud the ir te ac hers’ lan gu a ge 
pro fi ci ency. In La sa ga ba ster and Do iz’s (2016) study, the par ti ci pants re port 
the de ve lop ment of all fo ur lan gu a ge skills, as well as le xis and gram mar.

Ar ri bas (2016), on the ot her hand, po ints out that stu dents re cog ni se that 
CLIL has con tri bu ted to the ir li ste ning and spe a king skills de ve lop ment, but 
ove rall do not see CLIL su bjects as mo re ef fec ti ve and mo ti va ting than non-CLIL 
clas ses. Vo do pi ja-Kr sta no vić and Ba du ri na (2020) no te that te ac hers re port 
dif fi cul ti es with as ses sment, fin ding ade qu a te te ac hing ma te ri als and cor re la-
ting CLIL cur ri cu lum with the Na ti o nal Cur ri cu lum Fra me work. They al so 
com plain that they lack tra i ning, co ac hing and su per vi sion, as well as mo re 
col la bo ra tion and in for ma tion ex chan ge with ot her CLIL te ac hers.

In terms of lan gu a ge use in CLIL, Za no ni (2018) re ports that stu dents pre-
fer when the ir te ac hers spe ak only or ma inly En glish. Ho we ver, co de-switching 
to L1 is wel co med when de a ling with com plex con cepts or vo ca bu lary.
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4. Met ho do logy

The fol lo wing sub sec ti ons ad dress the aim of the study and its re se arch 
qu e sti ons. They al so pro vi de the de scrip tion of the re se arch met hod, the par-
ti ci pants and the con text un der study.

4.1. Aim and re se arch qu e sti ons

The aim of this study was to in ve sti ga te high school stu dents’ ex pe ri en ces, 
per cep ti ons and sa tis fac tion re la ted to CLIL. The study se eks to an swer the 
fol lo wing re se arch qu e sti ons:

1. What are stu dents’ ex pe ri en ces with CLIL and are they sa tis fied with it?
2. What are stu dents’ ob ser va ti ons on lan gu a ge use in CLIL?
3.  What are stu dents’ per cep ti ons of te ac hers’ and stu dents’ En glish lan-

gu a ge pro fi ci ency?
4.  Do stu dents think that te ac hers sho uld fo cus mo re on the En glish lan-

gu a ge?
5.  What do stu dents con si der to be the be ne fits and chal len ges of CLIL and 

what sug ge sti ons they ha ve re gar ding its im pro ve ment?

4.2. Re se arch met hod

The da ta we re col lec ted by me ans of a qu e sti on na i re which was de sig ned 
in Go o gle Forms in Cro a tian and had two parts. It was di stri bu ted to the par ti-
ci pants thro ugh the ir e-clas sro oms, and they ac ces sed it using the ir mo bi le 
pho nes. The ti me of com ple tion was aro und 15 mi nu tes. In the first part of the 
qu e sti on na i re the stu dents we re asked to enu me ra te the ir CLIL su bjects and 
self-as sess the ir En glish lan gu a ge com pe ten ce.

The se cond part con si sted of 25 clo sed- and open-en ded qu e sti ons lo o king 
in to the par ti ci pants’ ex pe ri en ces, per cep ti ons and sa tis fac tion con cer ning 
CLIL. Spe ci fi cally, the use ful ness of CLIL clas ses, stu dents’ mo ti va tion, lan gu a ge 
pro fi ci ency of te ac hers and stu dents, de ve lop ment of lan gu a ge skills, lan gu a ge 
use and te ac her ex pli cit re fe ren ce to lan gu a ge we re ex plo red. Clo sed-en ded 
qu e sti ons we re Li kert sca le, fre qu ency, mul ti ple-cho i ce and yes/no qu e sti ons. 
So me open-en ded qu e sti ons we re in de pen dent, asking the par ti ci pants to 
de scri be the advan ta ges, chal len ges and sug ge sti ons re la ted to CLIL, whi le 
ot hers ser ved to pro be in to the re spon ses to clo sed-en ded qu e sti ons.

A pi lot-study was con duc ted with se ve ral for mer stu dents to check whet-
her they un der stood the qu e sti ons the way they we re ex pec ted to. Con se qu ently, 
one qu e sti on was cla ri fied.

The qu an ti ta ti ve re sults we re analysed using de scrip ti ve sta ti stics, whi le 
the qu a li ta ti ve da ta we re ma nu ally co ded iden tifying re cur ring the mes (Sal da ña 
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2016). The re le vant ex cerpts from the stu dents’ re spon ses we re ci ted in the 
analysis of re sults. The aut hors tran sla ted the par ti ci pants’ re spon ses in to 
En glish ver ba tim.

4.3. Par ti ci pants and con text

Sixty stu dents en rol led in all fo ur years of the An dri ja Lju de vit Ada mić 
pri va te gram mar school in Ri je ka, Cro a tia, par ti ci pa ted in the study. Half of 
them esti ma ted the ir le vel of En glish pro fi ci ency to be ex cel lent (5), 31% mar-
ked it with a 4, 14% with a 3, and 5% op ted for a 2. The ir CLIL su bjects we re 
Art, Hi story, Ge o graphy, In for ma tics, Et hics, Euro pean ci vil so ci ety, Po li tics and 
eco no mics, Psycho logy and So ci o logy.

The school was esta blis hed in 2005, and CLIL was in tro du ced in 2014 as 
part of the Euro pean pro ject “Mul ti lin gual edu ca tion – im pro ving lan gu a ge 
le ar ning and in ter cul tu ral skills.” Ini ti ally, CLIL clas ses we re held in En glish, 
Ger man and Ita lian. As of 2021, all CLIL su bjects are in En glish.

5. Analysis of re sults

Stu dents’ ex pe ri en ce with CLIL on a sca le from 1 (bad) to 5 (ex cel lent) was 
ra ted 3.9. Re gar ding the use ful ness of CLIL clas ses, on a sca le ran ging from 1 
(I com ple tely di sa gree) to 5 (I com ple tely agree), the mean was 4.02, in di ca ting 
that aro und 70% of the par ti ci pants agreed with the sta te ment that CLIL clas-
ses we re use ful and wo uld pre fer mo re CLIL clas ses. Aro und 80% of the par-
ti ci pants agreed that CLIL clas ses lar gely con tri bu ted to the de ve lop ment of 
the ir lan gu a ge skills (mean = 4.28). The mean for the sta te ment that they we re 
mo re mo ti va ted for CLIL than for non-CLIL clas ses was 2.78, sug ge sting that 
the ma jo rity of the re spon dents we re eit her ne u tral or di sa greed with it.

Most par ti ci pants (67%) are sa tis fied with the ex tent to which En glish is 
used in CLIL clas ses (mean = 3.98) be ca u se they li ke the lan gu a ge, per ce i ve it 
as very use ful for fun cti o ning in to day’s world and see CLIL as a good way to 
ma ster it. One of the par ti ci pants said that “the amo unt of fo re ign lan gu a ge in 
CLIL clas ses is qu i te suf fi ci ent. The iden tity and the im por tan ce of the mot her 
ton gue we re not lost, and the fo re ign lan gu a ge was ac qu i red” (S42). Re gar ding 
the use of the Cro a tian lan gu a ge, the par ti ci pants ex pla i ned that the te ac hers 
used it when so met hing ne e ded furt her ex pla na ti on, which most stu dents 
ap pro ved (mean = 3.85) be ca u se the com bi na tion of the two lan gu a ges led to 
bet ter com mu ni ca tion flow and un der stan ding, and it fa vo u red the stu dents 
with we a ker lan gu a ge pro fi ci ency. S34 no ti ced that “the re are pe o ple who don’t 
re ally un der stand what is be ing tal ked abo ut, so it is bet ter that every now and 
then Cro a tian is used for ex pla na ti on”, and S43 ob ser ved that “when te ac hers 
con stantly spe ak En glish, so me ti mes it so unds for ced or they se em ab sent, and 
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then it is be ne fi cial to switch to Cro a tian to ma in tain con tact with stu dents or 
to ex pla in so met hing in a mo re lo gi cal way”. Twenty per cent of the par ti ci pants 
we re not su re what po si tion to ta ke re gar ding tran slan gu a ging in class and 
13% di sa greed with it. S14 ex pla i ned: “If the goal is to spe ak the fo re ign lan-
gu a ge as much as pos si ble, then I am not sa tis fied with the use of Cro a tian. It 
ma kes no sen se to par ti ally use the En glish lan gu a ge in class”. Along the sa me 
li nes, S44 said: “Te ac hers usu ally switch to our mot her ton gue when de a ling 
with mo re com plex is su es, to avoid strug gling in com mu ni ca tion. I think that’s 
exactly when they sho uld try to con ti nue ex pla i ning in En glish, so that we are 
fa ced with a chal len ge and in that way ac tu ally le arn so met hing by step ping 
out of our com fort zo ne”.

As to the fre qu ency of the use of En glish and Cro a tian, on a sca le ran ging 
from 1 (ne ver) to 5 (al ways), the li sted ac ti vi ti es/si tu a ti ons sco red the fol lo-
wing me ans: class par ti ci pa tion (En glish 3.25; Cro a tian 3.15), com mu ni ca tion 
with te ac hers (3.08; 3.27), com mu ni ca tion with pe ers (2.2; 3.83), pa ir/gro up 
work (2.5; 3.68), oral pre sen ta tion (3.7; 2.8), oral as sig nment/exa mi na ti on 
(3.58; 2.68) and writ ten as sig nments/exa mi na ti on (3.98; 2.48). Con cer ning 
the te ac hers, on the sa me fre qu ency sca le the stu dents re gar ded the ir use of 
En glish as 3.93, whi le for Cro a tian the mean was 3.38. Most par ti ci pants men-
ti o ned that te ac hers we re rat her fle xi ble when it ca me to lan gu a ge use. As 
the re is no ex pli cit lan gu a ge po licy that sti pu la tes lan gu a ge use, de ci si ons abo-
ut the co ur se of ac tion are left to the di scre tion of a par ti cu lar te ac her. Con se-
qu ently, “so me te ac hers al low co de-switching when lan gu a ge be co mes a stum-
bling block, so me al so when this is not the ca se, and so me award a lo wer mark 
to the stu dents who gi ve pre sen ta ti ons in Cro a tian” (S10).

As for the te ac hers’ En glish lan gu a ge pro fi ci ency, the ma jo rity (77%) de em 
the ir te ac hers suf fi ci ently pro fi ci ent (mean = 4.12). So me stu dents men ti o ned 
the te ac hers’ oc ca si o nal dif fi cul ti es with ex pla na ti ons in En glish, gram mar and 
pro nun ci a tion, and so me com pla i ned abo ut the me di oc re le vel of En glish spo-
ken by so me te ac hers. Re gar ding ot her stu dents’ lan gu a ge com mand, 46% 
re gar ded the ir co-stu dents as En glish pro fi ci ent, whi le 40% we re not su re 
(mean = 3.4). The par ti ci pants ex pla i ned that the stu dents’ lan gu a ge com pe-
ten ce gre atly va ried, from tho se with na ti ve-li ke pro fi ci ency to tho se who se 
skills did not se em to be up to the task. S8 com men ted that “so me even re fu se 
to use the En glish lan gu a ge be ca u se they feel un com for ta ble”. S57 to ok a com-
pa ra ti ve per spec ti ve and said that “in most ca ses stu dents spe ak even bet ter 
than te ac hers be ca u se of glo ba li sa tion and the spread of En glish in day-to-day 
so cial me dia. Of co ur se, the re are ex cep ti ons”.

The par ti ci pants we re al so asked if they tho ught that the te ac hers sho uld 
fo cus mo re on the En glish lan gu a ge. Half was not su re, and the ot her half was 
di vi ded in the ir stan ce. Tho se in fa vo ur advo ca ted a ba lan ce bet we en con tent 
and lan gu a ge and ex pla i ned that by paying mo re at ten tion to En glish, te ac hers 
co uld help stu dents de ve lop bet ter skills. S50 even ad ded that “the who le po int 
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of CLIL clas ses is to use a fo re ign lan gu a ge, which is why it sho uld be the fo cal 
po int of a les son”. Tho se aga inst did not con si der it ne ces sary be ca u se “En glish 
is stu dents’ good si de” (S33) or did not think that all te ac hers had the ne ces-
sary know led ge to deal with lan gu a ge mat ters and te ach lan gu a ge. Re gar ding 
lan gu a ge fe ed back, it was re por ted that so me te ac hers cor rec ted stu dents’ 
lan gu a ge mi sta kes wit ho ut ta king off a mark.

Among the be ne fits of CLIL, what ca me to the fo re was advan cing En glish 
lan gu a ge skills and vo ca bu lary ran ge in a com mu ni ca ti ve lan gu a ge-le ar ning 
en vi ron ment re sem bling real-li fe in ter ac tion. Anot her be ne fit was that CLIL 
clas ses we re per ce i ved as easi er, mo re fun and in te re sting. S37 men ti o ned 
“gre a ter self-con fi den ce, bre a king bo un da ri es and over co ming fe ar of spe a king 
in front of an audi en ce”. Men tion was al so ma de that “mo re ma te ri als are ava-
i la ble in En glish and are of bet ter qu a lity” (S25). Fi nally, the par ti ci pants ar gued 
that for so me su bjects, such as In for ma tics, En glish is a mo re su i ta ble me di um 
of in struc tion.

Twenty-se ven per cent of the stu dents re por ted fa cing chal len ges when 
ex pres sing them sel ves in En glish, le ar ning new words and un der stan ding what 
was said or writ ten, which led to them be ing “less ac ti ve in class and ex pe ri en-
cing lan gu a ge an xi ety” (S11). S23 ad ded that “cer tain te ac hers ma ke stu dents 
feel un com for ta ble and cre a te ten sion, which they sho uld re li e ve”. Al so, the 
stu dents are wor ri ed abo ut the fact that the ir school-le a ving exa mi na ti on is in 
Cro a tian for all the su bjects.

At the end, the par ti ci pants we re promp ted to of fer so me sug ge sti ons for 
im pro ving CLIL clas ses. They emp ha si sed the im por tan ce of ma king su re that 
every stu dent un der stood what was said. Ad di ti o nally, they cal led for mo re 
clas sro om in ter ac tion in En glish. S35 sug ge sted “in vol ving stu dents mo re ac ti-
vely in the clas sro om by eli ci ting exam ples from them, or ga ni sing qu iz zes and 
sti mu la ting di scus si ons”, whi le S6 pro po sed “ma king gre a ter use of di gi tal to ols”. 
So me stu dents men ti o ned that the ir te ac hers sho uld be ad di ti o nally edu ca ted 
for CLIL in terms of the ir lan gu a ge pro fi ci ency, te ac hing skills and ma king con-
tent mo re ac ces si ble to stu dents.

6. Con clu ding re marks

The fin dings of this study in di ca te that high school stu dents ha ve mostly 
po si ti ve ex pe ri en ces with CLIL, wo uld li ke to ha ve mo re CLIL su bjects and 
are sa tis fied with its im pact on the ir En glish lan gu a ge pro fi ci ency, which is 
in li ne with pre vi o us re se arch (Gal lar do del Pu er to – Gómez La ca bex 2013; 
Ox brow 2018). Ho we ver, they are not mo re mo ti va ted for CLIL su bjects than 
for su bjects in Cro a tian, which is in con trast with Coyle et al.’ (2010) re se arch, 
whe re the par ti ci pants ex pres sed a hig her le vel of mo ti va tion for the ir CLIL 
clas ses. Our par ti ci pants per ce i ve CLIL as be ne fi cial, fun, in te re sting and 
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po si ti vely chal len ging, and the strengths at tri bu ted to CLIL lar gely out num ber 
its we ak nes ses. What is sin gled out as the main dif fi culty is using En glish for 
edu ca ti o nal pur po ses. Alt ho ugh the de ve lop ment of lan gu a ge com pe ten ce is 
the main re a son for en rol ling on CLIL (Dr lja ča Mar gić – Vo do pi ja-Kr sta no vić 
2017), and stu dents re port that CLIL ful fils the ir ex pec ta ti ons in that sen se, 
our re sults show that for so me stu dents En glish as a me di um of in struc tion 
ca u ses an xi ety, in hi bits the ir par ti ci pa tion in class, li mits the ir pos si bi li ti es to 
ex press them sel ves in an oral and writ ten form, and has an adver se im pact on 
con tent com pre hen sion. The se pro blems co me from the fact that the re is usu-
ally no ex pli cit lan gu a ge po licy that wo uld sti pu la te lan gu a ge le vels ne ces sary 
to ef fec ti vely un der ta ke CLIL (see al so Gal lo way – Ro se 2021). It can be rightfully 
ar gued that pro spec ti ve CLIL stu dents sho uld ha ve a so lid ba sis in En glish 
al ready at the be gin ning of the ir CLIL edu ca tion in or der to re ap its be ne fits 
and furt her de ve lop lan gu a ge skills (see al so Dal ton-Puf fer 2011). Furt her mo re, 
the ab sen ce of the ex pli cit lan gu a ge po licy re sults in mi xed-le vel clas sro oms, 
which le ads to two pro blems: first, lin gu i sti cally stron ger stu dents do mi na te 
clas sro om ac ti vi ti es, and se cond, it is har der and mo re ti me-con su ming for 
te ac hers to ma na ge such a class. Al so, stu dents them sel ves tend to be cri ti cal 
of the ir pe ers’ lan gu a ge in suf fi ci ency (see al so Nu ñez Aso mo za 2015) be ca u se 
whi le so me stu dents strug gle with En glish and need con stant tran slan gu a ging, 
the ot hers wish for mo re En glish. In ot her words, what se ems to be a be ne fit 
for one gro up, for the ot her is a dif fi culty.

The stu dents’ sa tis fac tion al so ex tends to the ir te ac hers, the ma jo rity of 
whom they re gard as skil led in En glish and sup por ti ve du ring the ir le ar ning 
pro cess, which cor ro bo ra tes the fin dings of Nu ñez Aso mo za (2015) and Ox brow 
(2018). Ne vert he less, they po int out that it wo uld be be ne fi cial for so me te ac-
hers to re ce i ve ad di ti o nal lan gu a ge and pe da go gi cal tra i ning to avoid strug gling 
with lan gu a ge when ex pla i ning com plex con tent and to as sist stu dents’ con tent 
com pre hen sion with con tent- and lan gu a ge-re la ted scaf fol ding. Along the sa me 
li nes, Za no ni (2018) con clu des that the suc cess of CLIL gre atly de pends on the 
te ac hers’ lan gu a ge and pe da go gi cal know led ge. The ma jo rity of the stu dents 
ap pre ci a te the ir te ac hers tran slan gu a ging from En glish to Cro a tian to help them 
grasp the sub tle ti es of the ar gu ment, as well as the fact that te ac hers al low them 
to co de-switch when ne ces sary (see al so Ba u er-Mar schal lin ger et al. 2023). 
Tran slan gu a ging is a usual prac ti ce in CLIL and it is be li e ved to aid stu dents’ 
le ar ning and prompt the ir ac ti ve par ti ci pa tion (see al so Za no ni 2018). Ca re 
sho uld be ta ken, ho we ver, that tran slan gu a ging is em ployed con sci o usly in or der 
not to in ter fe re with stu dent ex pec ta ti ons of lan gu a ge im mer sion, which is 
re gar ded to be highly con du ci ve to lan gu a ge le ar ning. A num ber of our par ti ci-
pants, li ke the par ti ci pants in Ox brow’s (2018) study, wo uld li ke the ir te ac hers 
to use mo re En glish and to sti mu la te ac ti vi ti es and di scus si ons in class that 
wo uld in cre a se stu dent in ter ac tion in En glish. This do es not co me as a sur pri se 
gi ven that the pre sent fin dings sug gest that stu dents uti li se Cro a tian re gu larly, 
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not only in com mu ni ca tion with pe ers, which is com mon and co mes na tu rally, 
but al so in di scus sion in class, oral pre sen ta ti ons and oral and writ ten as sig-
nments, with a mean va lue of 3.12, whi le a mean va lue for En glish is 3.18. Si mi-
larly, a mean va lue for te ac hers using Cro a tian is 3.38, whe re as for En glish it is 
3.93. In ad di tion, the stu dents be li e ve that ex po sing we a ker stu dents to as much 
En glish as pos si ble and spur ring them to spe ak En glish in class wo uld help 
de ve lop the ir lan gu a ge pro fi ci ency thro ugh le ar ning by do ing. Si mi larly, 
Fernández-Agüero and Hi dal go-McCa be (2022) sta te that high ex po su re to lan-
gu a ge le ads to ease and con trol in com mu ni ca tion. Re gar ding the te ac hers’ 
ex pli cit fo cus on the En glish lan gu a ge, the stu dents’ di vi sion in opi ni ons on the 
to pic con firms that the lan gu a ge aspect in CLIL, in terms of lan gu a ge te ac hing, 
fe ed back and le ar ning out co mes, is a so ur ce of de ba te. On one hand, stu dents 
ex pect the ir te ac hers to re flect on lan gu a ge and gi ve con struc ti ve fe ed back. On 
the ot her, te ac hers do not feel re spon si ble or com pe tent to deal with lan gu a ge 
is su es (see al so Dr lja ča Mar gić – Vo do pi ja-Kr sta no vić 2017).

Alt ho ugh con fi ned to one high school con text, this study yields a de e per 
in sight in to CLIL from a stu dents’ per spec ti ve and ad dres ses a re se arch gap. 
We ho pe that the pre sent en qu iry in to lin gu i stic aspects of CLIL ex tends know-
led ge of con tent and lan gu a ge in te gra tion, and will mo ti va te furt her re se arch 
in to lan gu a ge po licy, lan gu a ge use and lan gu a ge le ar ning.
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Бран ка Др ља ча Мар гић
Ла на Пе у лић

ИН ТЕ ГРИ РА НО УЧЕ ЊЕ СА ДР ЖА ЈА И ЈЕ ЗИ КА: ИС КУ СТВА, 
ЗА ПА ЖА ЊА И ЗА ДО ВОЉ СТВО УЧЕ НИ КА

Ре зи ме

Циљ је ове сту ди је био ис тра жи ти ис ку ства, за па жа ња и за до вољ-
ство сред њо школ ских уче ни ка ин те гри ра ним уче њем са др жа ја и је зи ка 
(CLIL). За па жа ња уче ни ка би ла су усмје ре на на упо тре бу ен гле ско га и 
хр ват ско га је зи ка у ова ко ор га ни зо ва ној на ста ви, је зич ко уми је ће на став-
ни ка и уче ни ка као и екс пли цит ни осврт на став ни ка на ен гле ски је зик. 
Узо рак ис пи та ни ка чи ни ло је ше зде сет уче ни ка ко ји по ха ђа ју при ват ну 
гим на зи ју. Њи хо ви су од го во ри при ку пље ни ме то дом мре жног упит ни ка 
ко ји се са сто јао од пи та ња отво ре но га и за тво ре но га ти па те су до би је ни 
по да ци кван ти та тив но и ква ли та тив но ана ли зи ра ни. Ре зул та ти упу ћу ју 
на за до вољ ство ве ћи не уче ни ка ин те гри ра ним уче њем са др жа ја и је зи ка, 
на став ни ци ма, као и раз во јем је зич ких вје шти на за хва љу ју ћи обра зо-
ва њу на ен гле ском је зи ку. Са свр хом по бољ ша ња обра зов но га ис ку ства 
пре по ру чу је се до дат но про фе си о нал но уса вр ша ва ње на став ни ка, 
па жљи во про ми шља ње је зич ке упо тре бе и пре ба ци ва ња је зич ких ко до ва 
у на ста ви те уво ђе ње екс пли цит не је зич ке по ли ти ке.

Кључ не ри је чи: ин те гри ра но уче ње са др жа ја и је зи ка, сред њо школ-
ски уче ни ци, ис ку ства, за па жа ња, је зич ка упо тре ба, је зич ко уми је ће, 
под у ча ва ње је зи ка


