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Abstract: The aim of this paper is to present findings from international research
on the digital competencies of university teachers teaching foreign languages
for specific purposes and their use of technology in the teaching process. The
study employed a literature review using the Web of Science (WOS) and SCOPUS
electronic databases. The purpose of this review is to provide the scholar
community with a current overview of digital competence research from 2020
to 2024 (a five-year period) in the context of higher education regarding the
definition of digital competence, dimensions used to evaluate digital competence,
research purposes, methodologies, and results and limitations. Results reveal
that while there is a growing recognition of the need for digital competence
among LSP teachers, inconsistencies in definitions, frameworks, and assessment
tools hinder the development of cohesive policies and professional development
strategies. Recommendations emphasize the need for targeted interventions,
institutional support, and fostering communities of practice to ensure the
sustainable integration of digital competence into LSP courses.
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1. INTRODUCTION

In today’s digital era, university teachers need to integrate technology into
their teaching practices to create more engaging, accessible, and personalised
learning experiences for students. Moreover, teachers with strong digital
skills can better support diverse learners, including those in remote or hybrid
environments, ensuring that language education is not bound by physical
classrooms (Kadijevich, Gutvajn and Ljubojevic 2023). For teachers teaching
foreign languages for specific purposes (LSP teachers) in particular, this means
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not only mastering digital tools but also knowing how to use them to enhance
language acquisition, intercultural communication, and student engagement
across varied subject-specific contents. Thus, it is essential for them to have
digital competences as they directly influence the quality and effectiveness of
modern education. Some previous research has shown that the current state
of digital competences among LSP teachers working at higher education
institutions in Serbia is at the A2+/B1 level, with some areas revealing more
significant issues that need addressing (Ljubojevi¢ and Gutvajn 2025). For all
the above-mentioned reasons, it is important to gather and analyse all relevant
studies, offering a complete view of the current state of knowledge on LSP
teachers’ digital competence in higher education in order to identify gaps (such
as specific challenges LSP teachers face with digital tools or the effectiveness of
various digital teaching strategies), trends, and emerging themes. Conducting a
literature review on the topic of the digital competence of LSP teachers in higher
education can contribute to improving digital teaching and learning outcomes
in higher education.

There are numerous global frameworks aimed at guiding educators in
developing digital competences essential for effective teaching and learning in
the digital age. Notable examples include the Digital Literacy Global Framework
(UNESCO, 2018), the Global Framework for Educational Competence in the
Digital Age (Profuturo, 2020), the International Computer Driving License (ICDL
Global, 2000), and the Microsoft Digital Literacy Curriculum (Microsoft, 2022).
Specifically designed for teachers, the UNESCO ICT Competency Framework for
Teachers (UNESCO, 2018) and the ISTE Standards for Educators (ISTE, 2017)
provide detailed guidance for integrating technology into pedagogical practice.
The European Union has also introduced several targeted initiatives, including the
Common Framework of Reference for Intercultural Digital Literacies (EUMade4LL,
Erasmus+, 2019), DigCompEdu (Publications Office of the European Union, 2017),
SELFIE for Teachers (European Commission, 2021), and DigComp 2.2 (Publications
Office of the European Union, 2022). These frameworks serve as key references
for educational institutions, policymakers, and individual educators seeking to
assess and enhance digital competence in education.

The EU defines digital competence as: “the confident, critical and
responsible use of, and engagement with, digital technologies for learning,
at work, and for participation in society. It includes information and data
literacy, communication and collaboration, media literacy, digital content
creation (including programming), safety (including digital well-being and
competences related to cybersecurity), intellectual property related questions,
problem solving and critical thinking” (Council of the European Union 2018, 9).
Within the educational context, this concept is further refined. According to the
DigCompEdu framework, digital competence for educators refers to “the set of
competences that enables teachers, trainers and other education professionals
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to use digital technologies in a meaningful way in their professional practice”
(Redecker 2017). This definition highlights not only technical proficiency, but
also the pedagogical and reflective dimensions of digital integration—how
educators purposefully embed digital tools into teaching, learning, assessment,
and professional development to enhance educational outcomes.

Considering the increasing focus on developing educators’ digital skills,
the findings from this literature review can inform policymaking, curriculum
design, and professional development program experts and can help in designing
targeted training programs that enhance teachers’ skills and improve the quality
of education. The goal of this review is to improve teaching practices and
educational policies in higher education by synthesizing evidence from existing
research and gather new insights.

2. METHODOLOGY

This literature review follows the PRISMA (Preferred Reporting Items for
Systematic Reviews and Meta-Analyses) guidelines to ensure a comprehensive
and transparent research process. The methodology consists of several stages:
defining research questions, identifying sources, applying inclusion and exclusion
criteria, data extraction and analysis of findings.

In this literature review, we explored the application of digital competence
of LSP teachers in higher education to provide an understanding of the definition
of digital competence, perceive the dimensions of assessing digital competence
of university language teachers, discover the main trends in the assessment
of digital competence in universities and outline the limitations of digital
competence research in higher education.

2.1. Goal and Research Questions

The aim of this review is to provide the status and development of digital
competence of LSP teachers in higher education in a systematic way. In
particular, this study aims to address the following research questions:

1. How is digital competence defined in terms of LSP teachers in the
context of higher education?

2. What are the dimensions commonly used to assess the digital
competence of LSP university teachers?

3. What frameworks and assessment tools have been used to evaluate
digital competences of LSP teachers in higher education?

4. What challenges do LSP teachers face in developing and applying digital
competences in their teaching practices?

5. What were the major research purposes, methodologies and outcomes
in the studies of digital competence in the context of higher education
over the past five years?
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6. What kinds of limitations exist in research on digital competence of LSP
teachers in higher education?

7. What trends and gaps exist in the literature regarding digital
competences of LSP teachers?

2.2. Eligibility Criteria

Inclusion Criteria

The research work is related to the digital competence of LSP teachers in the
context of formal higher education.

The publication is to be found in Q1, Q2 and Q3 journals.

Research papers were published between 2020 and September 2024

The research papers are written in English.

The research papers have been published after being submitted to a peer
review process.

The full version of the publication is available through the subscription of
our institution or by the associations of which we are members.

The research utilizes qualitative or quantitative research methods and
adheres to the appropriate methodological structure for empirical studies.
Review articles, theoretical papers, and non-empirical research are excluded.

Exclusion Criteria

The research work is related to the digital competence of teachers other
than LSP teachers in the context of higher education.

The publication is to be found in journals and periodicals other than Q1, Q2
and Q3 as well as in conference proceedings.

Research papers were not published between 2020 and September 2024.

Research papers are written in languages other than English.

Research papers have been published without a peer review process.

The full version of the publication is not available through subscription from
our institution or from the associations of which we are members.

The study is excluded if it is not empirical in nature, such as review
articles, theoretical papers, or studies that do not directly focus on the digital
competences of LSP teachers at universities. Additionally, studies that do not
employ qualitative or quantitative research methods, or fail to adhere to standard
research methodologies, will be excluded.

1 This timeframe encompasses the period following the COVID-19 pandemic, which significantly
accelerated the integration of digital tools in education and brought renewed attention to the digital
competences of educators, particularly in higher education. By focusing on this period, the review
ensures relevance to the current technological landscape and addresses the evolving challenges and
expectations placed on LSP teachers in digitally mediated learning environments.
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2.3. Information Sources and Search Strategy

The selected terms were searched in the title, keywords and abstract of the
paper. In this literature review the search strings per chosen electronic database
were as follows:

WoS: TS= ((“digital competence*” OR “digital abilit*” OR “digital skill*”)
AND (“higher education” OR “universit*” OR “college*” ) AND ( “teacher*” OR
“professor*” OR “academic*”) AND ( “LSP teacher*” OR ‘language teacher*” OR
“LSP instructor*” OR “LSP lecturer*” OR “LSP professor* “ AND (,LSP*”) OR
(»language for specific purposes*”)))

Scopus: TITLE-ABS-KEY ((“digital competence”™ OR “digital abilit”” OR “digital
skill””) AND (“higher education” OR “universit”™ OR “college™) AND (“teacher”™ OR
“professor”” OR “educator””))

2.4. Selection of Sources

The selection process for this literature review followed a rigorous and
structured approach to ensure the inclusion of relevant, high-quality studies.
Initially, all records retrieved from database searches were imported into
Mendeley reference management software for deduplication. After removing
duplicates, the screening process was carried out in two stages:

1. Title and Abstract Screening - The titles and abstracts of all identified
studies were assessed based on predefined inclusion and exclusion criteria
to determine their relevance.

2. Full-Text Review - Studies that passed the initial screening underwent a
full-text evaluation. Each study was carefully examined whether it met
the inclusion criteria. Studies that did not meet the criteria were excluded,
with reasons for exclusion systematically recorded.

To ensure transparency and replicability, the study selection process was
documented following PRISMA guidelines. To facilitate the review process, the
study utilized both Mendeley and Rayyan (Ouzzani, et al. 2016), a web-based tool
designed for literature reviews. Mendeley, a reference management software,
was employed to organize, annotate, and cite selected sources efficiently, while
Rayyan was employed to assist in screening and selecting relevant studies.
Together, these tools streamlined the study selection and referencing process,
ensuring transparency and consistency in the review. In the end, only the most
relevant and methodologically robust studies were included in the review.

2.5. Data Charting

A structured data charting process was implemented to systematically
extract and organize key information from the selected studies. This process
ensured consistency and comparability across different sources. The following
data points were recorded for each study:
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+ Study Details: Author(s), year of publication, journal/conference source
+ Study Objectives: Research aims and questions addressed
+ Methodology: Research design (qualitative, quantitative, or mixed
methods), data collection techniques, sample size, and participant
demographics
« Key Findings: Main results related to digital competences of LSP teachers
+ Challenges Identified: Difficulties or gaps in digital competence
development
+ Theoretical Frameworks: Models, standards, or theories referenced
« Recommendations: Suggestions for improving digital competence among
LSP teachers
A standardized data extraction form was used to ensure systematic
documentation and facilitate thematic analysis. This structured approach
allowed for a detailed synthesis of findings, identifying common themes, trends,
and research gaps within the reviewed literature.

3. RESULTS
3.1. Study Selection and Characteristics

This literature review analysed 38 studies published between 2020 and
2024, focusing on digital competence of LSP teachers. The selected studies were
sourced from Scopus and Web of Science and screened based on predefined
inclusion and exclusion criteria. First of all, 23 publications were found in Web
of Science while 15 in Scopus. After being reviewed against the inclusion and
exclusion criteria, 20 articles needed to be removed because they did not meet
the inclusion criteria, e.g. they dealt with pre-service foreign language teachers
meaning still students at universities or foreign language teachers teaching at
elementary or secondary school. Then, 15 articles were further read and reviewed
with quality criteria to ensure that the selected articles met the inclusion and
exclusion criteria regarding methodology and allowed guaranteeing the quality
of the works selected to answer the research questions.

After applying the inclusion and exclusion criteria, four studies were selected.
Although the final number of included studies is small, this reflects the limited
availability of empirical research focused specifically on the digital competences
of LSP teachers in higher education. This finding highlights a significant gap in
the current literature and the need for further investigation in this area.

3.2. Study Objectives and Methodologies

The reviewed studies primarily focused on assessing teachers’ digital
competence, identifying training needs, and evaluating the impact of technology
integration in LSP teaching. The methodologies employed varied: three studies
used qualitative approaches, including focus group discussions, content analysis,
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and interviews; three studies relied on quantitative methods, primarily surveys;
and two studies employed mixed-method designs, combining surveys and focus
group discussions. The sample sizes ranged from 3 to 220 participants, comprising
in-service LSP teachers teaching a variety of languages, including English,
Korean, French, German, [talian, and Russian. The studies were conducted across
five countries: Indonesia, Spain, Germany, Russia, and Vietnam. The details from
the studies are shown in Table 1 below.

3.3. Data Charting

Data charting in this study was employed to visually represent key findings,
allowing for a clearer comparison of digital competence levels and identifying
patterns across the various studies reviewed.

Table 1. Data charting table based on the listed categories

Study Key Challenges Theoretical .
Study Objectives Methodology Findings Identified | Frameworks Recommendations
Lack of
supporting
materials
such as
internet Mentioned
connection TPACK
at home (technology,
and online pedagogy,
education content
To find materials; knowledge)
= information Lack of but the Emergency training
S regarding the Teachers’ digital and questionnaire | should be quick and had
@_ tegh—lackg Mixed skills were navigating was developed | better be provided in not
w tech-neeci and methods: oor in skills to based on six more than two weeks;
@ tech—wan£ of survey + focus Son ductin manage a technological a peer-coaching system
*E the teachers groups (n=12); online 8 virtual class; | areas needs to be considered;
g in emersenc Indonesia teachin moreover, (hardware continuous group
E educati gn y 8 lacking skills | tools, discussions about an app
=] (COVID-19) in operating | LMS tools, give results
authoring authoring tools,
tools, learning tools,
presentation | presentation
tools, tools, and
learning connecting
management | tools)
tools, teacher
tools, and
connecting
tools
Collect data on
= the training
I offered by their | Mixed
Q ) . Lack of
S university, the | methods: Teachers structured
) integration of | survey + had varyin i : )
g ICT ?n language open—yen ded ICT skill}ls- g digital DigCompEdu Develop national/
o9 teaching and Lestions support fyrom training; (implicitly institutional strategies
) its did gt' q -56): . ptpt i differences referenced) for ICT training
5 its didactic (n=56); institutions | o = oon
Q application, as | Germany and | was uneven X
£ . countries
@ well as the ICT | Spain
T training needs
of this group.
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To examine
the forms

of teaching
and learning
activity while
using digital
technologies in
LSP teaching
Collect factual
data on the
use of digital
technologies in
LSP teaching
at schools and
universities
Study the
opinions on
this issue of all
participants in
the educational
process
(university
teachers,
schoolteachers
and student
teachers);
Define main
directions

of the work

on the
development
of digital
competencies
among
students;
Elaborate the
list of digital
competences
for student
teachers and
pre-service
teachers of
LSPs

Karsenti et al. (2020)

Quantitative:
survey
(n=220);
Russia

Emphasized
a need for
pedagogical
use of ICT
and digital
competence
standards

Teachers
lack specific
digital-
pedagogical
knowledge

Digital
Competency
Framework
created by

the Ministry
of Education
and Higher
Education in
Quebec, Canada
(Cadre de
references de
la competence
numerique,
2019)

Include obligatory
tracking of the
difficulties that occur
while dealing with
digital technologies in
the educational process,
constant updating and
instruction of teachers
about new achievements
in this field, and
cooperation to
concentrate their joint
efforts in order to gain
the results.

To investigate
how language
teachers adapt
to online
assessment
methods in
the context of
rapid digital
transformation
caused by the
COVID-19
pandemic

Tran-Thi-Thanh (2024)

Qualitative:
interviews
(n=3); Vietnam

Teachers
adapted
differently
depending
on prior
experience

Lack of
digital
assessment
training,
technical
challenges

Not specified

Include assessment-
focused ICT training in
higher education

4. DISCUSSION

The reviewed studies provide valuable insights into how digital competence
is conceptualized and investigated among LSP teachers in higher education.
While no single, uniform definition of digital competence is employed, the
studies commonly describe it as the ability to effectively integrate digital
tools into teaching practices, adapt to technologically mediated environments,
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and engage in digital communication and assessment. Darwanto et al. (2021)
frame digital competence through the practical dimensions of “tech-lack, tech-
need, and tech-want”, focusing on how teachers navigated emergency remote
teaching during the COVID-19 crisis. Similarly, Heinsch and Rodriguez Pérez
(2023) emphasize the alignment of digital and methodological skills within the
framework of European Union educational priorities, suggesting that digital
competence extends beyond basic ICT skills to include didactic and pedagogical
proficiency. Karsenti et al. (2020) further highlight the professional behaviours
and strategies necessary for meaningful integration of digital technologies,
while Tran-Thi-Thanh (2024) underlines “the critical importance of higher
education institutions prioritizing investments in the professional development
of educators and equipping students with essential digital skills”.

Across the studies, several core dimensions emerge as common benchmarks
for assessing digital competence. These include technical proficiency with digital
platforms and tools, the ability to embed digital resources into pedagogical
practice, and the competence to design and implement online assessments.
Additionally, communication and collaboration skills—particularly in digital
spaces—are recurrent themes. Some studies also explore the affective domain,
considering teachers’ attitudes, confidence, and motivation to use digital
technologies (Heinsch and Rodriguez Pérez 2023). This multidimensional view
underscores the complexity of digital competence as both a technical and
pedagogical construct.

Despitetheshared interest inunderstanding and assessing digital competence,
there is limited use of formal frameworks or standardized assessment tools in the
reviewed literature. None of the studies explicitly employ established European
frameworks such as DigComp 2.2, DigCompEdu or TPACK. Heinsch and Rodriguez
Pérez (2023) refer broadly to EU digitalization objectives, and Karsenti et al.
(2020) develop a context-specific list of competences through empirical data
rather than adopting a pre-existing model. The absence of standard frameworks
suggests a notable gap in comparability and consistency across studies, hindering
efforts to build a cohesive body of evidence on digital competence in LSP teacher
education. This lack of standardization also has practical implications for LSP
teacher training. Without common benchmarks, it becomes difficult to design
professional development programs that align with widely accepted expectations
of digital competence. As a result, training initiatives may vary significantly
in scope and quality, limiting the transferability and scalability of effective
practices across institutions. Furthermore, institutions may struggle to assess
teachers’ progress systematically or identify areas for targeted support. Recent
studies, including those by Ljubojevi¢ & Gutvajn (2025), have contributed to the
understanding of digital competence frameworks in LSP teacher education. Their
research, based on the DigCompEdu framework, explored the digital competence
of LSP teachers at HEIs in Serbia, providing insights that complement and expand
on the findings of other studies in this area.
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The studies also reveal a range of challenges faced by LSP teachers in
developing and applying digital competences. These include lack of specialized
courses that focus on the application of ICT in the LSP classroom and insufficient
institutional support and professional training (Heinsch and Rodriguez Pérez
2023), lack of confidence and familiarity with digital tools (Darwanto, Rini and
Herusatoto 2021), and the difficulties of transitioning to online assessment
modalities (Tran-Thi-Thanh 2024). Karsenti et al. (2020) point to broader systemic
issues, including unclear guidelines and resistance to pedagogical innovation.
Taken together, these findings highlight the need for structured, ongoing
professional development that addresses both technological and pedagogical
dimensions of digital competence.

In terms of research purposes and methodologies, all four studies aim
to explore the current state of digital competence among LSP teachers and
identify areas for improvement. Two studies adopt mixed-method approaches
(Darwanto, Rini and Herusatoto 2021; Heinsch and Rodriguez Pérez 2023), one is
qualitative (Tran-Thi-Thanh 2024), and one is quantitative (Karsenti, Kozarenko
and Skakunova 2020). Data collection methods include surveys, interviews, and
focus group discussions, with sample sizes ranging from 3 to 220 participants.
The outcomes consistently point to a gap between existing digital skills and
the demands of contemporary language teaching, underscoring the urgency of
targeted interventions.

However, this review is not without limitations. One notable limitation is
the exclusion of theoretical and review articles. This review focused exclusively
on empirical studies, which provided valuable data-driven insights but may have
limited the identification of broader conceptual frameworks and theoretical
trends. Although models like DigCompEdu and TPACK emerged through the
analysis, excluding theoretical and review articles restrained the exploration
of evolving frameworks. Future research could address this by including both
empirical and theoretical contributions to offer a more comprehensive view
of the field. Another limitation refers to the relatively small sample of studies
included in this review which may affect the generalizability of the findings.
While the analysis offers meaningful insights into the digital competence of
LSP teachers in higher education, the limited scope — both in the number of
studies and their geographical distribution — means that conclusions should
be interpreted with caution. The findings may not fully reflect the diversity
of experiences or institutional contexts across different regions. Future
reviews with broader inclusion criteria and a larger sample could offer a more
representative picture of the field. Furthermore, the small number of participants
in some studies, such as Tran-Thi-Thanh (2024), also limits the generalizability
of findings. Additionally, some studies fail to specify key contextual variables,
such as the exact languages taught by participants, as in Karsenti et al. (2020).
The lack of standard assessment tools and the diverse range of methodologies
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further complicate cross-study comparisons. Moreover, much of the research has
emerged in response to emergency contexts like the COVID-19 pandemic, which
may not reflect long-term or sustainable digital teaching practices.

Taken together, the findings point to emerging trends and persistent gaps in
the literature. There is a growing recognition of the need for digital competence
among LSP teachers, particularly in response to institutional digitalization
and remote learning demands. However, the lack of consensus on definitions,
frameworks, and assessment tools limits the field’s ability to develop coherent
policies and professional development strategies. The studies reviewed here
suggest a pressing need for further research that is both theoretically grounded
and methodologically consistent, with greater attention to language-specific
contexts, longitudinal perspectives, and the role of institutional structures in
shaping digital competence.

4.1. Recommendations for Practice

Based on the analysis of the reviewed studies, several recommendations can
bemadeto support the development of digital competences among LSP teachers in
higher education. First, institutions should adopt established digital competence
frameworks, such as DigCompEdu or some of the frameworks mentioned before,
to guide professional development efforts and ensure consistent and transparent
assessment of digital skills. Professional training should be continuous and
context-specific, addressing the unique pedagogical needs of language educators
rather than offering generic ICT courses. Furthermore, universities should
foster a culture of innovation by encouraging experimentation with digital
tools, supporting reflective teaching practices, and recognizing effective digital
pedagogy. Adequate technological infrastructure and access to digital tools must
be provided, alongside technical and pedagogical support to facilitate meaningful
integration of technology. Training programs should also connect digital skills
with language-specific teaching practices, helping teachers use technology
effectively for areas such as reading, speaking, writing, grammar instruction, and
online assessment. Moreover, incorporating student feedback into the process
of pedagogical development can support more responsive and student-centred
digital teaching. Finally, institutions should invest in building communities of
practice where teachers can share experiences, co-develop resources, and stay
informed about emerging trends in digital language education. These collective
efforts can ensure that digital competence becomes an integral and sustainable
part of LSP teaching in higher education.

5. CONCLUSION

This literature review has synthesized current research on the digital
competences of LSP teachers in higher education, revealing both promising
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insights and substantial gaps. The analysis confirms that while digital
competence is increasingly recognized as a vital aspect of contemporary teaching,
its definition, assessment, and development remain inconsistently addressed in
empirical studies, especially within the LSP context. The scarcity of studies—only
four met the rigorous inclusion criteria — points to a critical underrepresentation
of this teacher demographic in scholarly discourse, underscoring the urgency for
more targeted research in this area.

One of the most prominent challenges identified is the absence of a unified
framework guiding the assessment and development of digital competence.
Although numerous European and global frameworks exist, none of the
reviewed studies employed them systematically. This lack of standardization
weakens the comparability of research outcomes and hinders the development
of evidence-based professional development programs tailored to LSP educators.
It also prevents institutions from creating coherent strategies for tracking and
supporting teachers’ digital growth.

Moreover, the reviewed studies highlight persistent structural and
pedagogical barriers that LSP teachers face. These include limited access to
relevant training, insufficient institutional support, and a lack of confidence or
motivation to engage with digital tools — issues that are aggravated by the
ever-evolving nature of digital technologies and the specialized demands of
LSP instruction. These challenges call for a more nuanced and context-sensitive
approach to digital upskilling, one that accounts for both the linguistic and
disciplinary complexities of LSP education.

For educators and institutions, the implications of these findings are
significant. Higher education institutions must invest in continuous, framework-
aligned professional development that equips LSP teachers with not just technical
know-how, but also pedagogical strategies for meaningful digital integration.
Additionally, institutional policies should support the adoption of validated
assessment tools that reflect the multifaceted nature of digital competence and
allow for ongoing self-evaluation and growth.

Future research should address several key directions. First, more empirical
studies are needed to explore how LSP teachers across different contexts perceive
and develop digital competence over time. Second, researchers should prioritize
the application and evaluation of standardized frameworks such as DigCompEdu
to enhance methodological consistency and cross-study comparability. Third,
studies should examine the intersection of digital competence with variables
such as language taught, institutional support, teaching modality (online,
hybrid, face-to-face), and teacher demographics. Finally, collaborative, cross-
country investigations could yield valuable comparative insights and foster the
development of globally relevant strategies for LSP teacher support.

Overall, this review has highlighted that while awareness of digital
competence among LSP teachers in higher education is growing, significant
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work remains to be done to support their development in a structured, equitable,
and sustainable manner. By addressing the existing gaps and focusing on the
practical needs of educators, stakeholders can enhance both teaching quality
and student learning outcomes in the digital age.
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OUT'NTAJTHE KOMIIETEHITMJE HACTABHUKA CTPAHUX JE3HKA HA
BHCOKOIIIKOJICKMM YCTAHOBAMA: IIPETJIE] MEBYHAPOOHHMX
HCTPAXKMBAIbA O[] 2020. 10 2024. TOOWHE

Pesume

Liwb oBor paja je Aa TIpeAcTaBu pesynTarte MehyHapoAgHMX WCTpaXkuBama O
OUTCUTAJIHUM KOMTIETEHLIMjaMa YHUBEP3UTETCKUX HAaCTaBHUKA KOjU TIpefajy cTpaHe
jesnke CTpyKe U HUXOBOj YTIOTPebU TeXHOMNOIuje y HacTtaBHoM Tipoiecy. CTynouja je
KOpWUCTWA TIpernesl nuTepatype y3 TIOMOh eneKTpoHckux 6asa mopataka Web of
Science (WOS) n SCOPUS. CBpxa oBOr' TIperjiefid je Aa UCTPaXXUBAUKOj 3ajenHULIN
TIPY>XXW  aKTyeJIHW TIperjer, WCTpaXXkuBarkba O OUIUTAJIHUM KOMTIIeTeHLujaMa Yy
Tiepnony on 2020. no 2024. roguHe (MeTOrOAULIBLU TIEPUO) Y KOHTEKCTY BUCOKOT
obpasoBama, ¢ doxycoM Ha AedUHULINjY OUTMTANHUX KOMTIETEHLMja, LUMEH3Uje
KOje ce KOpUCTe 3a HWUXOBY TIPOLIEHY, CBPXY WUCTPaXkuMBata, METOA0JI0IUje, Kao wn
pesynTaTe U orpaHudera. PesynraTu mokasyjy Aa TocToju pacTyhe Tpu3HaBawbe
TIoTpebe 3a AUTrNTAIHUM KOMTIeTeHLIMjamMa Mehy HacTaBHULIMMa CTPaHUX je3uka, anu
Ila HeycarnauleHoCcTU y AeduHniinjama, oKkBMpuMa u anatvMma 3a TpOoLeHy OMeTajy
Pa3B0j KOXEPEeHTHUX TIONUTUKA U cTpaTeruja npodecnoHanHor passoja. [Topen Tora,
MU3paXxana ce mMoTpeba 3a jaCHUjUM U YHUPULIMPAHUM TIPUCTYTIUMA Y OKBUPY Koju he
ce peduHUCATN U TIPOLIEHUBATU AUTNUTAIHE KOMTIETEHLIMje HacTaBHUKA. Pesyntatu
Taxkobe yKasyjy Ha ToTpeby 3a KOHTUHYUPAaHUM TIpodecuoHanHUM pas3BojeM
HacTaBHMKa Koju he oOyXBaTUTU W TEXHOJIOLIKE W TIe[arollKe acriekTe yroTpebe
OUICUTAJIHUX anaTta y HacTasw. [Iperopyke u3 UCTpaXkuBatba HarjlallaBajy 3Ha4aj
LIWJbaHUX UHTEPBEHLIMja Ha HWBOY MHCTUTYLIMjA Koje Tpeba Aa obesbepe TOnOPLIKY
HACTaBHULIMMA Kpo3 06yKe, pa3Boj CTpaTernja 3a MHTerpaLlunjy TeXHonoruje y HactaBy
1 cTBapame 3ajefHunia pakce. OBe akTMBHOCTU fie oCUTYpaTV OAPXKUBY MHTErpaLunjy
OUTNTaJIHUX KOMTIeTEHLIMja ¥ 06pa30oBame CTPaHWX jesuka W To60rblIaTU KBalUTeT
HacTaBe.

KrpyuHe peuu: oUruTazHe KOMIeTeHLINje, CTPAHU je3UK CTPYyKe, HACTAaBHULIM CTPaHUX
je3unxa, BUCOKOUIKOJICKE YCTaHOBe



