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Summary

Theoretical and strategic background of the research determines the definition of
what is considered to be early foreign language education, so it is understandable that
there is a considerable variation in this respect. In the European Union, children between
ages three to six are called very young learners, while children between seven to twelve
(and fourteen in certain contexts) are considered young learners (Nikolov and Mihaljevié¢
Djigunovi¢ 2011, 96). However, in the research of early foreign language learning in
formal context it is crucial to consider the educational system in question. Consequently,
here, we differentiate between early and beginners’ stage: the early stage of L2 education
ends upon completion of first cycle of primary education (at age ten), while the beginner’s
stage coincides with the second cycle of primary education (covering the ages of elev-
en to fourteen). In this chapter, we explore two broad but interrelated topics in relation
to early and beginners’ foreign language learning/teaching — individual differences and
methods for early foreign language education — and we consider them within the context
of foreign language education policy in Serbia. It is clear that two opposing ideologies
have marked early and beginners’ foreign language learning/teaching in Serbia and that
the synergy of all participants of the educational process is indispensable for continuous
and steady development of foreign language education at an early age.

Key words: early foreign language learning, language education policy, formal
education, CLIL, effects of early foreign language learning.
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Some of the benefits of early foreign language
learning/teaching

Theoretical and empirical research conducted in educational settings
worldwide maintain that children who learn a foreign language in early
childhood demonstrate certain cognitive and developmental advantages
when compared to those with no L2 exposure (Caccavale, in Duke TIP
2007). Thus, Landry (1973, 1974) proposes that children who have been
exposed to foreign language learning in a formal context have a greater
capacity for divergent thinking than those who have had no such exposure.
His research evidence shows that the first group demonstrates a greater
aptitude for creative problem-solving. Bamford and Mizokawa (1991) fur-
ther confirm these results and maintain that early foreign language learn-
ing promotes the development of creativity. In addition, some research
proves that children who learn foreign languages at an early age out-score
their peers not only on verbal tests (Lang 1990) but in mathematics as well
(Sounders 1998). In line with this is the large-scale research project car-
ried out in Louisiana public schools and reported by Taylor and Lafayette
(2010). Their study shows that children who have been exposed to early
foreign language education have higher scores on all tests (English, math-
ematics, social studies, and science) than non-foreign language pupils of
the same age. It is equally important to emphasize that early foreign lan-
guage learning exposes children to a different world, which naturally trig-
gers their curiosity and readiness for learning. By learning about cultures
that do not represent their immediate reality, children develop tolerance
and openness, and an orientation toward a positive and confident path of
development. This is a precondition for an attitude of acceptance, an es-
sential attribute of mature individuals who are capable of establishing and
maintaining healthy and tolerant contact with the Other (Filipovi¢, Vuco,
and Djuri¢ 2007; Jovanovi¢ 2016).

Within the field of (psycho-) linguistic research, the most-cited ar-
gument in favor of early foreign language learning takes into account the
developmental characteristics of the child. Already in 1959, Penfield and
Roberts pointed to biological and neurological explanations as to why
learning languages benefits children (as cited in Hyltenstam and Abraha-
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msson 2003, 539). Following this, Lenneberg (1967) formulated the criti-
cal period hypothesis that posited that the developmental differences in
language acquisition are conditioned by neurological development and,
more precisely, by brain lateralization. The critical period hypothesis has
been confirmed by some research in cognitive science according to which
it is possible to differentiate between procedural and declarative systems.
It is suggested that in language processing in children, “the central role is
played by a large memory system with some rules operating on chunks”.
Adults, by contrast, rely more on a rule-based analytic system (Nikolov
and Mihaljevi¢ Djigunovi¢ 2006, 234). In other words, children have the
capacity to acquire language, which is to say, to process language input
without a conscious effort. The child’s capacity to “absorb” new linguis-
tic information is related to brain plasticity that decreases with time and,
although adults possess strong analytical skills, they are not as capable of
acquiring new linguistic content. Nevertheless, despite important research,
the critical period hypothesis remains a polemical issue with many lines of
inquiry (see Hyltenstam and Abrahamsson 2003; Singleton 2001). It is im-
portant to note, however, that the review articles we consulted unanimous-
ly confirm that the critical period hypothesis is closely related to the rate
of acquisition and ultimate attainment (see Hyltenstam and Abrahamsson
2003; Nikolov and Mihaljevi¢ Djigunovi¢ 2006; Nikolov 2009; Han 2004).
Already Krashen, Long and Scarcella (1979) showed that adult learners
manifest faster progress — especially in the early stages of morphologi-
cal and syntactic development, while younger learners reach higher levels
of overall linguistic competence. This means that although an early start
in foreign language learning opens possibilities for better ultimate attain-
ment, adults progress at a faster rate when compared with children. Early
foreign language learning is thus seen to be very complex — and the issues
addressed by current research further show that the maxim “the earlier, the
better” that once served as the framework for research, which either sought
to confirm or deny it, has clearly been surpassed (Nikolov and Mihaljevi¢
Djigunovi¢ 2011, 96). Much of the research today focuses on contextual
factors, as these are taken into consideration when formulating the objec-
tives and outcomes of early foreign language education.
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The last two decades have seen an exponential increase in the
amount of published material addressing not only psycholinguistic con-
cerns but also early foreign language education in general. This material
includes large-scale research projects that explore trends on national or
regional levels, small-scale studies that typically adopt qualitative research
methods, and the elaboration of policy documents that provide guidelines
for the implementation and realization of early foreign language educa-
tion (see, for instance, Commission of the European Communities 2003;
Costa and Cavalli 2015). Nikolov and Mihaljevi¢ Djigunovi¢ (2011, 97)
emphasize how at present, foreign language programs diverge on basic
issues such as the optimal age at which to begin L2 acquisition, lesson fre-
quency, structure of programs, teacher qualifications, etc. Although there
are various approaches to early foreign language education (see Johnston
2009, as cited in Nikolov and Mihaljevi¢ Djigunovi¢ 2011, 97), their com-
mon feature is usually the focus on non-linguistic content; in other words,
by learning a language, children acquire different competences that are
not necessarily related to language. This holistic approach to learning is
fundamental to Content and Language Integrated Learning (CLIL), which
has been incorporated into school curricula in education systems around
the world. It involves the integration of language study with the study
of a non-linguistic subject (e.g., history, mathematics, geography, etc.).
In CLIL, language is used as a vehicle to achieve the learning goals of a
non-linguistic subject, and is thus termed “vehicular language”. The focus
of this form of instruction is thus both on the foreign language and on the
non-linguistic content of the course (Serragiotto 2003, 3). This is to say
that CLIL objectives focus not only on developing communicative com-
petence but also on learning specific non-linguistic content as introduced
by the school subject or on exploring different topics within the field of
natural or social sciences (Crandall 1999).

The primary motivation behind the implementation of CLIL comes
from the advantages this approach brings to students, involving both L2
acquisition as well as the development of academic competencies that
could not be addressed within the context of the traditional language class-
room (Danesi 1999; Cummins and Swain 1986, as cited in Letts 1999;
Titone 1990). Bentley (2010) enumerates some of the other benefits of
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CLIL: the introduction to and acquisition of new non-linguistic concepts
in the vehicular language, the improvement of production of the target
language and performance within the field of the curricular subjects, the
improvement of knowledge of the curricular subjects, the development of
confidence in both the target and first language. Bentley (2010) offers as
support for these benefits a research project that compares the achieve-
ments of primary school students who studied English according to CLIL
and those who were taught in a traditional ELT classroom. The study indi-
cates that the students from the bilingual CLIL context achieved better re-
sults in L2; they demonstrated a better knowledge of lexical items, a better
understanding of the concepts presented in both languages, as well as more
confidence in using both languages. Additionally, analysis of neurological
processes demonstrated that the CLIL students have greater cognitive ac-
tivity during the learning process.

In line with this is the promotion of plurilingualism from an early
age, which is a top priority of European language education policy, as evi-
denced by the White paper (Commission for the European Communities
1996). This document emphasizes the necessity of introducing foreign lan-
guage learning in the preschool years, interdisciplinary language teaching
in primary education, and learning/teaching an additional language in sec-
ondary education. In addition to this, the European Commission suggests
that one of the European languages be used as a vehicular language, which
corresponds to the CLIL approach (Coonan 1999, 57). This is why in the
period between 2000 and 2006 the European Union supported the imple-
mentation of CLIL in the educational systems of member states, promoting
the interdisciplinary approach together with teacher training programs in
CLIL (Eurydice 2006).

Early foreign language learning
in language education policy of Serbia

Together with determining the selection and number of languages
that are to be taught in formal education, the age at which foreign language
learning is to begin is the most important decision that the educational au-
thorities responsible for the language education policy of a country have to
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make. For decades, in Serbia as well as in a number of European countries,
the starting age for foreign language learning was 12. Social elites, how-
ever, have sought to expose their children to L2 education much earlier,
frequently as early as preschool and mainly through informal education.
From the national standpoint, the issue of when to introduce early foreign
language education into the formal education system is inextricably linked
to a series of questions concerning finances and methodology, together
with the question of appropriate teacher education. The possibility — or im-
possibility — of reaching an adequate solution strongly influences specific
decisions such as the age at which L2 instruction should begin in formal
education.

Historically, the first systematic change in Yugoslavia, and conse-
quently in Serbia, occurred in 1958 with the proclamation of the General
Law on Education which inaugurated a unified educational system at the
federal level, with primary school serving as the foundation on which other
schools were grafted (Potkonjak 1977, 41). The new Law, which was fully
implemented by 1960, introduced a significant change to the organization
of pre-university education. Namely, primary school became compulsory,
requiring eight instead of four years of preparation, and was to be followed
by secondary education. This solution had significant implications for for-
eign language education since it implied that the entire student population
— and not just those enrolled in secondary education, as before — would
be exposed to foreign language education as of their fifth year in primary
school. It is worthwhile mentioning that there had been several initiatives
prior to this educational reform by professionals in the field to introduce
foreign language learning from an earlier year (the proposal was for it to
begin in the third year although experimental programs were implemented
as of the fourth year') and to modify the objectives of L2 education.

It was precisely the modification of L2 education objectives — the

1 In 1957/1958, an experimental program for foreign language teaching was
introduced in Novi Sad: it followed aural-oral method, without reading and writing
but with intensive use of audio-visual support, and was implemented in the
teaching of French and German in primary four. Positive experiences from this
program were integrated into the white paper on primary education of the Federal
Institute for Educational Research (see Djuri¢ 2016, 136).
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development of basic listening and speaking skills necessary for every-
day purposes, correct pronunciation, basic orthography, fluent reading and
comprehension of simple texts with familiar vocabulary, the promotion
of a basic willingness for further target language learning, and general
knowledge of the target language country/countries as set out by the cur-
riculum — that was key for an earlier starting age in foreign language edu-
cation. A number of experimental programs were thus carried out in order
to validate educational policy. Probably the most significant was the 1960s
experiment in the teaching and learning of four languages (English, Ger-
man, Russian, and French) in elementary schools in and around Belgrade,
spanning from the city center to the suburbs and rural areas of the munici-
pality. It led to the introduction of an elective foreign language school sub-
ject as of the third year? in consenting primary schools that had qualified
teaching staff. This systematic change that made this highly demanding
model available (at least theoretically) to almost every student in Serbia
was, without a doubt, among the most progressive initiatives in Europe at
the time. For researchers concerned with language education policies, it is
of particular interest as it represents the outcome of a productive synergy
between academic and state institutions, which seems to be the exception
rather than the rule, especially in the local context in question.

A high level of synergy between parents,’ academic, professional,
and educational authorities influenced the changes within the 2002 and
2003 reform. A new language education policy was conceptualized ac-
cording to the European principles of plurilingualism and interculturalism,
with teaching of different foreign languages, and in line with the expressed
need of virtually all students to learn the English language. The commis-
sion for school curriculum development proposed that learning a foreign
language be made a statutory part of the school curriculum, implying it
would be introduced from the first year of primary school, together with

2 This decision therefore marked the introduction of a second foreign language to
the primary school curriculum given that a foreign language had been a mandatory
school subject as of the fifth year of primary education, a solution that remained
unchanged until 2003.

3 Parents’ views were canvassed by way of public debate Discussions about the
reform in the early 2000s.
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mathematics, L1, and Serbian as a non-native language. Acceptance of this
proposal meant continuous L2 learning/teaching throughout pre-university
schooling. In line with the recommendations of the European Union, the
reform supported early foreign language education by introducing two for-
eign languages as compulsory components of the curriculum of state-man-
dated education and it opened possibility for a variety of L2 educational
models: bilingual, intensive, elective, or other (Djuri¢ 2016, 543-546).

Thanks to positive strategic decisions and foreign language educa-
tion policy reform, through a special resolution in 2004/2005, the Ministry
of Education and Sport introduced bilingual education to the Vladislav
Ribnikar primary school and the Third Belgrade Gymnasium. This experi-
mental bilingual education program was launched in Serbian and French
at Vladislav Ribnikar, while the Gymnasium offered bilingual education
either in Serbian and French or in Serbian and Italian as of the 2004/2005
school year (Vuco 2006, 41). This marked formal implementation of the
dual-focus CLIL approach according to which — as stated above — subjects
across the curriculum are taught wholly or partly through the medium of
a foreign language, in addition to the learners’ first language. In 2015, the
minister of education, science, and technological development signed a
document that established prerequisites for the implementation of bilin-
gual programs in primary and secondary schools (e.g., an entrance exam,
the minimum L2 language proficiency required of teachers, criteria for the
evaluation of CLIL programs). It also provided that bilingual programs
may be introduced in the sixth or seventh year of primary schooling. How-
ever, many questions remain unanswered, such as the criteria to be used
for student evaluation and for assessing and marking final examinations;
clear guidelines for teacher education and support for lifelong learning, as
well as a miscellany of other challenges that students, teachers, parents,
and schools face in relation to CLIL.

Posterior to the 2003 reform, different events — such as the tempo-
rary abolishment of foreign language learning/teaching in the first year of
primary schooling and its restitution a year later — have proven that deep
political and academic understanding of the issue is lacking. Those who
defended the introduction of foreign language education in the first year
claimed this measure would provide an equal and quality education. On
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the other hand, opponents — who advocated that L2 education begin in the
third year — emphasized the “dangers” of early foreign language education,
among which the threat to the development of students’ national identity
was probably the most significant, although rarely explicitly argued. This
polemics draws attention to two opposing linguistic ideologies that we
understand as “the socially and culturally embedded metalinguistic forms
of language and language use” including “conceptions of ‘quality’, value,
status, norms, functions, ownership, and so forth” (Bloemmert 2006, as
cited in McGroarty 2009, 98). The ideology of plurilingualism conceives
of foreign language education as a stimulus for the lifelong learning of L1
and any other language, as well as a source of enrichment. The ideology
opposing it perceives foreign language education as a threat to the mother
tongue, which may provoke confusion in the learner and uncritical accep-
tance of foreign-language influences.

It is clear that strategic decisions in favor of plurilingual education
and the implementation of early (or earlier) foreign language learning/
teaching depend on the resolution of a number of difficulties such as teach-
er shortages (English teachers, especially), inadequate methodological L2
teachers training, insufficient teaching tools and materials, etc. For its part,
bilingual education and CLIL programs in particular strive to maintain
their place within the official educational system and they persist mainly
thanks to the enthusiasm of individual teachers, students, and school rep-
resentatives. It is therefore crucial that systematic analysis of the specific
educational contexts in question, together with reconsideration of key lit-
erature that has laid the groundwork for the introduction of early L2 educa-
tion, act as a springboard to encourage strategic solutions for early formal
foreign language education.

In closing, we shall underline the myriad ever-fluctuating, mutually-
influential factors that come to light through reviewing the progression of
the initiative to introduce early foreign language learning/teaching to formal
education from when it was first undertaken in the 1950s to when this prac-
tice gained wide acceptance in 2003. In this brief overview, we have tried
to address some of the critical stages in the development of early foreign
language education in the region and we are certain that the contributions to
this volume will serve as a foundation for further analysis and insight.
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PAHO YUYEILE CTPAHUX JE3UKA Y ®OPMAJIHOM
OBPA30OBABY CPBUJE: HCTOPUJCKHU OCBPT U U3A30BHU
CABPEMEHE HACTABE

Caxerak

[epron paHOTr yuerma CTpaHHX je3WKa ce y JUTepaTypH pazInduTo AehHHUILIE,
3aBHCHO O]l TEOPHjCKOT M CTPATEIIKOT yIOpHUIITa ayTopa. Y EBpOICKOj yHHjU Tepron
ox Tpehe 10 miecTe roAMHA cMaTpa ce BEOMa PaHHM y3pacToM, JOK C€ PaHHM YUCH-EM
cMarpa y3pacT O ceiaM JI0 JBAHAECT, OMHOCHO YeTpHaecT roauna (HukonoB 1 Muxasbe-
Buh burynosuh 2011, 96). Melytum, y npoydaBamy paHOT yuema CTpaHHX je3HKa y
(hopmamMoH 00pa3zoBamy KJBYYHO je y3eTH y 003up 00pa30BHHM KOHTEKCT JATe 3EMIBC.
Crora, oBzie moceOHy NaKiby MOCBehyjeMO paHOM y4erYy CTPaHUX je3UKa KOje Ce OHOCH
Ha IIPBH IIUKITyC OCHOBHOT 00pa3oBama (0] CeaMe JI0 IeCeTe TOAMHE) U TOYCTHOM YUCHY
KOj€ ce OIHOCH Ha JPYTH IHKITyC OCHOBHOT 0Opa3oBama (01 jegaHaecTe 10 YeTPHASCTE
rofauHe). Y CKIamgy ¢ THM, Y IIPBOM JENy paja aHAIM3HPaMO Pe3yiTare J0CalallbHux
HCTpaXXMBama Koju ce 6aBe eeKTrMa yuerha CTPAHOT je3UKa Ha paHOM y3pacTy U pa3Ma-
TpaMo TpeTnopyKe Koje ce OIHOCE Ha 00pa30BHM MOJIET OBAKBE HACTaBE C TOCEOHUM (o-
kycom Ha CLIL HacTtaBy. Y Apyrom ferry oBa pa3Marpama CTaBhaMo y KoHTeKCT Cpouje
1 TIPaTHMO je3rdke 00pa30BHE MOJHUTHKE KOje Cy YTHIaje Ha yBoheme M peanus3anujy
HACTaBE CTPAHUX je3HKa TOKOM ITOCIIEABUX MeAeCeT TOANHA. JacHO je Ja je cycper mpo-
THUBPEYHUX HJICOJIOTHja YCIOBHO HEyjeIHAaueH Pa3BOjHHU IIyT yUeHa U HACTABE CTPAHHX
je3WKa Ha PaHOM W TIOYETHOM Y3pacTy W Jla je CHHEprHja CBHUX yYeCHHKa 00pa30BHOT
nporeca o1 MPEeCyIHOT 3Havaja 32 KOHTHHYHPAH U CUTYPaH AaJbH pa3Boj.

KibyuHe peun: paHo y4eme CTPaHUX je3WKa, je3nUke 00pa30BHE TOIHUTHKE, (op-
MaHO obpa3oBame, CLIL HacTaBa, e(hekTH yuema CTPaHOT je3uKa Ha PAHOM Y3pacTy.

anajovano@gmail.com, katarina.zavisin@gmail.com, ljiljana.djuric.55@gmail.com
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Hexke nmpeaqHOCTH paHOT y4erma CTPAHUX je3UKa

Teopujcka UCTpakuBama U EMITMPH)CKa UCKYCTBA BEJIMKOT Opoja 00-
Pa30BHUX MHCTHUTYIIMja IIXPOM CBETa OTBPhY]y J1a PaHO YUeH-E CTPAHUX je3U-
Ka yHarpel)yje KOrHUTUBHH Pa3B0j JIEIIE U JIa Ce JIela Koja Cy U3JIoKeHa CTpa-
HHM je3uIMMa Oprke pa3Bujajy y OJHOCY Ha BPIIIbaKe KOJU HUKAJ] HUCY YUUIIU
crpane jesuke (Kakasamm, y J{jyk TUII 2007). Jlanapu (1973; 1974) je tako
CMPOBEO JIBE CTy/IH]e 1a OU YIOPEaro CIIOCOOHOCT JUBEPTEHTHOT MUITLBEHA
KOJI el Koja y OKBUPY (hopMaHoT 00pazoBama y4ue CTpaH! je3HK, OTHOCHO
OHE KOja HUCY M3JI0KEHA CTPAHOM jEe3HKY, T€ M3HOCH pe3y/ITare y MpuIIor Te3e
Jla TipBa rpyrmna ocTeapyje Behy crmocoOHOCT KpeaTHBHOT pelllaBakha 33/1aTaka.
bemdopn nu Mucokasa (1991) nasee notBphyjy oBe pe3ysare U 3acTymajy cra-
HOBHIIITE JIa YUCH-E CTPAHMX jE€3UKa Ha pAaHOM y3pacTy TOJCTUYE Pa3B0Oj Kpea-
THBHOCTH. CeM Tora, y HEKMM HCTPaKHBAIbMa Ce apryMeHTyje Jia Jiela Koja
yde CTpaHe je3rKe HaJMaIllyjy CBOje BPIL-ake He caMo Ha BepOamHuM (Jlanr
1990) nero n Ha Maremarnukum TectoBuMa (Caynaepce 1998). Cnnuno Tome,
Ha OCHOBY CTY/IH]€ KOja j& YKJbY4HJIa BEIMKU OpOj YUCHHKA OCHOBHHX IITKO-
na 'y Jlymsujanu, Tejnop u Jladajer (2010) motBphyjy a neta ¢ UCKyCTBOM Yy
yU4eHYy CTPAHOT je3HuKa MMajy 00Jbe pesyiTare y OIMHOCY Ha OHY KOja CTpaHe
j€3WKe HEe y4e ¥ TO Ha CBHM PEeajlM30BaHUM TECTOBHMA (TECT MaTEPH-ET je3H-
Ka, MaTeMaTuKe, MPUPOAHUX U JAPYIITBEHUX Hayka). He mame 3Ha4ajHa jecte
Y YMIGCHUIIA JIa C€ YUCHEM CTPAHMX je3MKa JISNM OTKPHUBA HETO3HATH CBET
YUME CE JTUPEKTHO TMOJICTHYE FHHXOBA PAIO3HATIOCT M CIIPEMHOCT 32 YUCHE.
CazHameM 0 KynTypama Koje He YMHE HHXOBY CBAKOIHEBHILYy KO JIEIE ce
pa3BHja ToJepaHIfja ¥ OTBOPEHOCT, CIPEMHOCT 32 TIO3UTHBAH U CaMOyBEpEeH
pa3BojHu myT. Tako ce 00pa3yjy MOjeqUHIM KOjU CYy OTBOPEHH U TOJIECPAHTHH
npeMa JpyradujuM KyaTypama ¥ TpaJuliijama, COPEeMHHU J1a TOKOM YHTaBOT
YKUBOTA OTBOPEHO M CJIIOOOIHO CTYMajy y KOHTAKTE Ca TOBOPHHUIIMMA JIPYTUX
jesuka (dunumnosuh, Byuo u Bypuh 2007; JoBanosuh 2016).

Wnak, y cdepu (IICHXO)IMHIBUCTHYKUX HCTPAKUBAHA U CPOIHUX
JMCIUITUIMHA, jellaH O] OCHOBHHX apryMeHara y TPWIOT yuemy je3rKa Ha
PaHOM y3pacTy OJTHOCH C€ YIpaBO Ha pa3BOjHE KapakTepucTuke aeue. [len-
¢ung u Pobepre cy 1959. roguue npBU yKazajau Ja MOCTOjU OHOJIOMIKO U
HEYPOJIOIIKO 00jalmberne 3a 00Jbe yeBajame je3uKka Ko aete (mpema Xui-
TeHcTeM U AOpaxamcon 2003, 539), na 6u Hemro kacHuje Jlenebepr (1967)
(bopMyHCcao XUIOTe3y 0O KPUTUIHOM TEPUOTY KOjy je I0BEO y Be3y ca He-
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YPOJIOIIKUM Pa3BOjeM, Tj. JIaTepaIU3aIldjoM MO3ra. XHI0Te3a KPUTHIHOT
nepuosa, Koja Hyu o0jallmbera 3a pa3BojHEe IPOMEHE Y yCBajamy je3uKa,
HaJIa3u TOTBPAY y UCTPAKMBA-MMa KOTHHIIM]E TI0 KojuMa je Moryhe pasnu-
KOBaTH TPOIEIYPaTHA U NekiaparuBHu cucteM (HukonoB m MuxaspeBuh
‘Burynosuh 2006, 234-235). Ilo oBoj xumnoresu, Jema uMajy cCrmocoOHOCT
7la je3uK ycBajajy, Tj. Aa 0e3 CBECHOT Haropa MpuMe U oOpajie HOBY WH-
(dhopmarujy, yume JUPEKTHO Pa3BHUjajy CBOj Je3UYKH CUCTEM U TIPUIIPEMA]Y
ce 3a NpOAYKTHBHY ynoTpeOly je3uka. CriocoOHOCT jele 1a ,,ynujajy HoBa
3Hama y BE3M je C IIaCTUIHOIINY MO3ra Koja ce IMoJIako CMambyje C opac-
TambEeM U, MaJia OJIPacid MMOCE/yjy 3HATHO CHAXHUJU KPUTHYKH arapar, He
MOTY ¢ HCTOM JIakONOM J1a yCBajajy HOBE je3nuke cajpxkaje. Mehytum, ymp-
KOC OpOjHUM HCTPaXMBAmbHMa, XUIOTE3a KPUTUYHOT TIEPHOJA M JTaJbe je
npenMeT rmosieMuka (B. XunrencreMm u Adpaxamcon 2003; Cunrrnton 2001).
3aHUMJBMBO j€, WIaK, Ja KOHCYJATOBAHHU IPENNICAHU PAJOBU jEIHOITIACHO
noTBplyjy CTaHOBUILTE MO KOjEM je KPUTUYHU MEPUO] y TECHO] BE3U ca
Op3MHOM YyCBajama U KOHAYHUM J0ocTUrHyheM (B. XuiteHcTeM u AOpaxam-
con 2003; Huxonos n MuxaseeBuh burynosuh 2006; Huxonos 2009; Xau
2004). Haume, jomr Kpemen, Jlonr u Ckapcena (1979) ykasyjy aa crapuju
YUCHHUITM OCTBapyjy Op»u Harpeaak (IIoroToBo y MoUeTHUM (pazama yuerma
MOpQOIIOTHje U CUHTAKCe), A0K MiIahil y4eHHIIM TTOCTHXKY BUILU HUBO CBE-
YKYIIHE je3ruKe KOMIeTeHIje. J[pyruM peunma, nako ModeTak yderma Ha
pPaHOM y3pacTy OTBapa MOTIYhHOCT 3a yCIeIlIHHje y4YeHe je3HKa, Y MPBUM
(dazama je pa3Boj je3UUKOr CUCTeMa KO JeTle CIopuju y nopehemy ca on-
paciauM moueTHUIMMa. OBO HarjamaBa KOMIDIEKCHOCT (peHOMEHa paHOTr
yuera CTPaHUX je3uKa U nojceha HaC Ha YHILCHHUILY Jla C€ y CaBpEMEHHM
UCTPAXHUBABIMa OBE MPOOJIEMATHKE KIbYYHO MHTAE YIAJBHUIO OJ] TPOCTOT
MOTBphHMBama/ OMTOBpraBama Te3e ,,INTo panuje To 6osbe” (Hukonos u bury-
Hosuh 2011, 96). Muoro Behu 3Ha4aj ce npuiaje u3yvaBamwy M0jeAMHAYHUX
KOHTEKCTyalTHUX (pakropa, Oymayhu na je axekBaTHa hopMyrialmja [HJbeBa 1
OYCKMBAHMX HMCXOJIa yUCHha CTPAaHHUX je3UKa Ha PaHOM y3pacTy Moryha Tek
y3 pa3Marpame CBUX YHHHUIIAIa 00pa30BHOT Mpoleca.

CLIL HacTaBa 4 yuyeme CTPAHMX je3UKa HA PAHOM Yy3pacTy

[Mocnenmwe nBe neneHuje 00enexkuo je u3y3eran 0poj myOnukammja
0 HACTaBU CTPAHUX jE€3MKa HAa PAaHOM y3pPacTy — KaKO BEJIMKUX CTY/H]ja KOje
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WCTHTY]y TEHJCHIIMje Ha HAIIMOHAITHOM HJIM PETHOHAIIHOM HUBOY, TaKO U
HCTpa’KMBamba Mamer o0MMa y KojuMa ce, HEpeTKO, Heryje KBaJUTaTUBHU
MIPUCTYTI —, T€ CTPATEIIKUX JJOKYMEHATa KOJ! J1a]y CMEPHHMIIC 32 yBOheme u
peanu3aiyjy HacTaBe CTpaHUX je3HMKa Ha paHOM y3pacTy (B. EBporncka ko-
mucuja 2003; Kocra u KaBanu 2015). HuxonoB u Muxassesuh burynosuh
(2011, 97) nmoasmavye na ce HU3 MocTojehux mporpamMa HacTaBe 3HA4YajHO
pas3NrKyje 1o napaMeTpruMa Kao IITo Cy y3pacT Ha KOMe Ce€ IOYHHE YUCHe,
(donx yacoBa, opranuzaliyja nporpama, KBaau@ukaiuje HaCTaBHUKA, UTI.
Maxko mocToju BuIlle Mojiena paHor yuema je3uka (B. [loncron 2009, mpe-
Ma HuxonoB u Muxamesuh bBurynosuh 2011, 97), o6jeaumyjyhy HUT y
BehuHM cilydajeBa YMHU (OKYC Ha Heje3ndKe cajprkaje; IpyruM peuuma,
yuehu je3uk, Jena pasBujajy pasiuunTa 3Hawma U yMmMewa. OBakaB XOJIH-
CTHUKH IpUCTYT yuewy unHu okocHuily CLIL nacrase (enri. Content and
Language Integrated Learning) xoja moapa3dyMeBa MUHTETPUCAHO YUCHE
CTPaHOT je3uKa M Heje3uukor npenmera (momyt Mcropuje, Maremaruke,
I'eorpaduje u ciuyHO), a cBe je BUIlIE 3aCTyIJbeHa y 00pa30BHUM CHUCTE-
MHUMa y CBETy W MpPEACTaBIba HHTETPATHU JIO MIKOJIICKOT KypuKyiIyma. Y
OBOM KOHTEKCTY HACTaBe CTPaHH je3WK MMa T3B. ITOCPEIHY YIOTY y TIpe-
HOIIICHY HEJe3WUKOT cajapikaja (eHr. vehicular language). Ha oBaj HaunH
(hoKyc HacTaBe yCMEpEH je MOAje/IHAKO Ha CTPaHU Je3UK, Kao U Ha Heje-
3UYKHU cajpikaj aaror HactaBHor npeamerta (Cepahoto 2003, 3). Haume,
CLIL nactaBa MO)Xe OWTH ycMepeHa Ha OJpeheHM HEJe3UUYKH CaapIiKa]
(KOju ce OJHOCH MPEBACXOAHO HA JAaTH HACTABHU NPEIMET) WM Ha HEKY
TEMY Koja Mmojjpa3yMeBa 00JacTH y OKBHPY NPUPOTHHUX U APYIITBEHUX Ha-
yka (Kpennan 1999).

[Ipumaphuu pasnor 3a yBohewe CLIL HacTaBe y mIkosie OfHOCH ce
Ha HECMOPHY TOOUT 3a YYCHHKE, y TIPBOM PEIy Y BE3H ca yCBajambeM CTpa-
HOT je3uKa, a [IOTOM U y BE3H ca Pa3BOjeM aKaJeMCKUX KOMIIETEeHIIM]ja Ha
CTPAaHOM JE€3UKY KOje Ce HE MOTY Pa3BUTH Y KOHTEKCTY TPaJULMOHAIIHE
HacTtaBe crpaHor jesuka ([Janesu 1999; Kamunc u Cseju 1986, y Jlerc
1999; Tutone 1990). C TuM y Be3H, y CTPY4HO] JUTEPATypU CE€ UCTUUY
M0jeIMHN aCIeKTH JIBOje3MYHE HAacTaBe Kao MOTBPAE O MPEIHOCTHMA
CLIL nactaBe y ogHoCy Ha TpanunuoHainHy HactaBy (bentnu 2010, 6):
yuemwe U yBoh)eme HOBUX, HEJe3UUKHUX [10jMOBA MOCPEACTBOM CTPAHOT je-
3MKa, yCaBpIIaBamke MPOAYKTUBUX KOMIIETCHIIMja HA CTPAHOM jE3HKY U3
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o0IacT APYITBEHUX W MPUPOIHUX HayKa, yCaBpIlaBame 3HAMkA Y BE3U
ca IIKOJICKUM TPeIMETHMA, jadarhe CaMOIIOy3/1amha YYeHHKA KaKo Ha CTpa-
HOM, TaKO M Ha MaTepHEM je3UKY U CIIMYHO. Tako Ha mpumep, aHallu3a pe-
3yJTara Koje Cy MOCTUTIIH YYCHHUIT OCHOBHE IIKOJIE KOJH CY YUWIIA CTPAHH
je3WK (EHIIIECKH) Y KOHTEKCTY TPaJMIMOHAIHE HACTABE W YYCHHKA KOJH
cy yuniu ctpanu jesuk y CLIL xonTekcty, ynyhyjy Ha 3akjbydyak Ja cy
YYEHHUIM y JIBOJE3UYHO] HACTaBU OCTBApWJIM OOJbe pe3yiTare y Be3u ca
JOCTUTHYTHM HHUBOOM I103HaBama CTPAHOT je3HKa, J1a oceayjy doraruju
Y pa3HOBPCHU]H JIEKCUUKU (OHJI, 00Jbe O3HABAE [T0JMOBA Ha 00a je3nKa
(MaTepmeM U CTpaHOM), Kao U J1a Toceayjy Behe camomnoy3aame y yroTpe-
6u 00a jesuka. [lopen Tora, kaja je ped 0 HEypOJIOMIKMM aHaJu3aMa, OHE
yKa3yjy Ja YYEHHUIM y JIBOJ€3WYHO] HACTAaBH pa3BUjajy Behy KOTHUTHBHY
aKTUBHOCT TOKOM camor mporieca yuema (bentiu 2010).

C tum y Be3H, Kao jefaH oJf MPUOPUTETA €BPOIICKE je3ruKe oOpa-
30BHE IMOJIMTHKE MOCTABJba CE HETOBAHE BUIIC]E3MUYHOCTH KO/ YUCHHKA,
MOYEB OJI PAHOT y3pacTa O YeMy CBEJOYH JOKyMeHT benw manup (eHIu.
White Paper) xoju je uznana EBporicka komucuja (1996). VY nokymenty ce
WCTHYE HEOITXOHOCT YUeHa JIPYTOor je3uKa y MPEIIIKOICKOM y3pacTy, UH-
TEPAUCIUIUIMHAPHHU TIPUCTYI HACTABU CTPAHOT je3UKa Ha HUBOY OCHOBHE
LIKOJIEe, Ka0 M yuyeme Tpeher je3unka Ha cpeimOlIKoICKoM HUBOY. [lopen
TOTa, jelHa OJ] Mpenopyka EBporicke koMmucHje jecTe Ja ce jelaaH cTpa-
HU je3uk EBporicke YHMje KOPUCTH Kao MOCPEIHU Je3UK y HACTaBH, LITO
npeacraiba ocHoBHe npuHIunie CLIL nacrase (Kynan 1999, 57). V Besn
ca TuMm, o1 2000. 1o 2006. ronune EBporicka yHuja je nmoapkaia yBoheme
CLIL HacTaBe y IIKOJICKE CUCTEME €BPOIICKHUX 3eMasba, Pa3B0j HHTEPIHC-
[UTUTMHAPHOT MPHUCTYTIAa Y HACTABH, KA0 U yCaBpIIaBamke HACTABHUKA KOJH
Cy YKJbYU€HHU y 0Baj 00nuk HacTtaBe (Eurydice 2000).

Pano yuemwe cTpaHux jesmka
y je3nukoj oopa3oBHoj noautunu Cpouje

[Topen Opoja cTpaHWX je3Wka KOju c€ yde y obaBe3HOM o0pa3o-
Bamy M je3rKa KOjU ce HyJle yUeHUuIIuMa, oipehuBame y3pacra Kajia ce ca
yUEHEM 3alOuMibe je/lHa je€ Of HajBaXKHUJUX OJUTyKa KOjuMa IPOCBETHE
BJIACTH JIENY]Y Y CKJIOIY je3udKke 00pa3oBHE MojuTHKe. [[eriennjama cy y
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Cp0uju, Kao U y BEJIMKOM OpOjy €BPOIICKUX 3eMajba, YUEHUIIN YKIbYUCHHU
y hopmanHO 00pa3zoBame 100MjaIl CTpaHU je3UKa Ha y3pacTy o1l Oko 12
TOAMHA, alli Cy APYIITBEHE enuTe, Hajuenhe kpo3 HedhopMalHO o0pa3o-
Bame, YUCHE CTPAHUX j€3MKa CBOjO] Ienu 00e30ehrBane 3HaTHO paHuje,
HEPETKO M Ha TPEJIIIKOJIICKOM Y3pacTy.

Ca craHoBHIIITa IpXKABE, OJTyKa O paHUjEeM TIOYETKY YUCHa Y 1aTOM
cucTeMmy o0pa3oBama OTBapa YUTaB HU3 MHUTaka PUHAHCH]CKE, KaPOBCKE
u Meronuuke rpupose. O6jektuBHa MoryhHoCT, Wit HeMoryhHOCT, BUXO-
BOT peliaBama Ha 3a710BOJbaBajyh HauMH y 3HaTHO] MEPH yTHYE, JaKJe, Ha
KOHKPETHA pelieha y MOorIely y3pacTa Ha KOjeM ce Taj HACTaBHU MPEeIMET
YBOJIM 32 IEJIOKYITHY YYCHHUKY TOITYJIaIlHn]y.

HcTopujcku mienaHo, npBa BelMKa CUCTEMCKa IpoMeHa y Jyrocna-
BUjJH, a TUMe 1 y CpOuju, HacTaje 1958. rogune noHomemeM OnuTer 3aKo-
Ha O ILIKOJICTBY, KOjUM je ,,OCHOBHAa OCMOTOJIMIIIH-A IIKOJIA KA0 JeIMHCTBEHA
LIKOJICKA MHCTUTYIMja yTBpheHa, HAMoKoH, y 1enoj 3emibu (I[loTkomak
1977, 41). 3a pa3nuky of mepuoja Kaja je OCHOBHA IIIKOJIa Tpajajia YeTUpU
TOJIMHE, TO JECT, KaJla Cy CTPaHU Je€3UK YUWJIM CaMO yYEHHIIM KOjU Cy Ha-
CTaBJbaJIM IIKOJIOBAKE Y HIDKO] TUMHA3H]jH, O Taaa, TadHuje, oa 1960. kana
j€ Toyenia TmMyHa MpUMEHa 3aKoHa, IEJIOKYITHA IIKOJICKA TOIyJaluja yIu
CTpaHHM je3UK of neror paspena. M Hemro npe Benuke pedopme, MehyTum,
OuIIo je 3ayiarama CTpy4mhaka 3a paHuje yBoheme HacTaBe CTpaHHUX je3uKa
(mpenytor je 6uo ox Tpeher paspena, anu oriean pal)eHu y ToM eproay o-
HOCHJIH Cy C€ Ha YEeTBPTHU pa3pen'), Kao  3a MPOMEHY I[HJba yUCHa.

VYnpaBo je npoMeHa 11Jba yueHha CTPAHUX Je3HUKa — KaKo j€ HaBEJCHO
y Tazia Baxkehem HacraBHOM mporpamy, ,,J1a yYSHUIM PAKTHYHO CaBIIAIajy
HAjjeIHOCTaBHU)U TOBOP M3 CBAKOJHEBHOT JKMBOTA; J1a CaBJia/iajy MpaBUiIaH
M3rOBOP, OCHOBE MPABOIHCA, TEYHO YNTAE U PAa3yMEBAhE JIAKIINX TEKCTO-
Ba Y OKBHpY caBiaJaHoT (DOHIA peuH, J1a CTEKHY OCHOBY 32 JIaJbe yUCHE
CTpPAHOT je3uKa, J1a J0OH]y OMIITH]jE 3HAKE O 3eMJbU YHjH Je3HK yue* — jeIaH

1 HIkoncke 1957/58. ronune y HoBom Cany 3amounmsbe oriie]] yuerma CTPaHoT je3uKa
y 4ETBPTOM paspezy ,,I10 aypalHO-0paTHOj METO/IH, Oe3 YnTama U Nucama, ajan y3
WHTEH3UBHY yNoTpely OUHIIIeHNUX (ayIn0-BU3YEIHNX) CpeAcTaBa’ KOju ce CIIpo-
BOJIM Y OKBUPY HAacTaBe HEMAUKOr je3nKa 1 (PpaHIyCKOT je3HKa, a YMja IMO3UTHBHA
HCKycTBa OuBajy yrpaljeHa y JOKYMEHT O OCHOBHO] mkoiu CaBe3HOT 3aBoja 3a
MIpoyYaBamke MIKOJICKUX U MPOCBETHUX NMuTama (Buiue y Bypuh 2016, 136).
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ofl OUTHUX (paKTOpa CBE paHMjer MOYETKA yueHa CTPaHuX je3uka. Tako je,
MoCJie HHU3a Oriefa Of KOJUX je Haj3Ha4ajHUjU OHAj CcrpoBoheH mieszece-
THX ToarHa XX BeKa (yuerme YeTHPH CTpaHa je3HKa, SHITICCKOT, HEMavKoT,
PYCKOT, (hpaHITyCKOT, y IT0 TPX OCHOBHE IIKOJIE Ha Mo/py4jy beorpana, Ha
pPa3IMYUTUM JIOKaIMjama, Of IIEHTpa rpajaa 1o npearpaha u pypajiHux Je-
JIOBa ONINTHHA) CTPAHHU jJe3UK, Ka0 M300pPHU HACTaBHU IpeaMeT of Tpeher
paspena,’ monyheH cBUM OCHOBHHM IiKojaMa y CpOuju Koje Cy eese aa
ra yBeay u umajie ooezoehen crpyqan kanap. Ta cuctemcka nmpomeHa, koja
J€ jenaH mo MHOTO YeMy 3aXT€BaH MOJIENI YUYMHWIA (MaKap TEOPUJCKH) JI0-
cTynHUM cBUM yuyeHuuma CpOuje, ciaga y HajaBanrapasuje y EBpomnu tor
BpeMeHa. 3a aHaIMTHYapa je3nYKUX 00pa30BHUX MOJIIMTHKA, OHA j€ TOCEOHO
3aHUMJbMBA jep je€ IUIOJ CHa)KHE CHHEPruje HayKe M MPOCBETHUX BIIACTH,
cuHepruje koja je y CpOuju, nHaue, npe u3y3eTak Hero MpaBmiIo.

Bucok crerneH cuHepruje poauTesba,’ MpeiACcTaBHUKA HAyKe U CTPY-
Ke, Ca MPOCBETHUM BJIACTHMA OJIpENIMIIA j¢ KOHKPETHA pellieha Y OKBUPY
pedopme 2002. u 2003. rogune. HoBy MOIUTHKY y4yema CTpaHHUX jE€3U-
Ka TpebaJio je 3aCHOBaTH Ha €BPOICKO] KOHIEMIMjH BHUIIE]e3UYHOCTU U
WHTEPKYJITYpPHOCTH, Ha YPAaBHOTEKECHO] 3aCTYIIJBEHOCTH CTPAHHX je3MKa
Y Ha TIOMITOBAaKkY BOJbE TaKOpehW CBHMX yueHHKa Jla ydue €HIVIECKH je3HK.
[IpuxsaheH je npemor Komucuje 3a pa3Boj MIKOJICKOT MporpaMa Jia cTpa-
HU je3ukK Oyae 06a3uuHu mpeaMeT (To jecT, Aa ce, MOMYyT MaTepEr je3nKa,
MaTeMaTHKe U CPIICKOT Ka0 HEMATEPH-Er, YUU O] MPBOT pa3pe/ia OCHOBHE
IIKOJIE JI0 Kpaja MpEeayHUBEP3UTETCKOT 00pa3oBamka), IITO je TMOoapasy-
MeBaJIo Jia ce, CXoAHo npenopykama Casera EBporie, yBeie paHo ydeme
CTpaHOT je3uKa, 00aBe3HO y4eHa JIBa CTPaHa je3uka TOKOM 00aBe3HOT 00-
pa3oBama 1 oMoryhaBame y4erma CTPaHOT je3UKa M0 Pa3THIUTHM CHCTEM-
CKHM MOJIETTUMA: KPO3 JIBOjE€3UYHY, MHTEH3UBHY, OJIOK, (DaKyITaTUBHY UT/I.
HactaBy (‘bypuh 2016, 543-546).

3axBaspyjyhu MOMEHYTHM TIO3UTHBHUM CTPATEHIKUM OJIITyKama U pe-
(hopMH MONIMTHKE yuera CTpaHux jesuka y PermyOmunu Cpuju Tokom 2002.

2 To je ucroBpemeno 610 1 yBoleme apyror crpaHor jesuka, Oymyhu na ce Crpann
Jje3nK Kao o0aBe3aH HACTaBHH IPEIMET YUHO O] ITETOT pa3peia OCHOBHE IIKOJIE, U
TO Ce peliewke HUje Memaio a0 2003. rogune.

3 Uuja cy MU MPUKYTIJbEHA Y HIMPOKO] jaBHO] pactpasu Pasiosopu o pegop-
MU TIOYETKOM JIBEXMIbaIUTHX TOANHA.
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u 2003. rogune, on mkoscke 2004/2005. rogune omtykoM MuHHCTapCTBa
MIPOCBETE U CIIOPTa YBE/ICHA j€ IBOje3nyHa HacTaBa y OCHOBHO] IITKOMH ,,Bria-
mucnaB PuOnukap™ u y Tpehoj 6eorpanckoj rumuasuju. Tako ce y OCHOBHOJ
mKos ,,Brnagucnas Pubxukap® HactaBa CpoBOJM Ha OCHOBY OIJIE/A JBOje-
3UYHE HACTaBE Ha CPIICKOM W (PPAHITyCKOM je3MKY Y OCHOBHOM OOpa3oBamby
U BacnMTamy, 10K ce y Tpehoj 6eorpaackoj rumuazuju mxoncke 2004/2005.
TOJIMHE YIHCY]e TPBa TeHEepalfja yueHUKa Koja MpaTi HaCcTaBy Ha CPIICKOM U
(paHIyCKOM j€3HKY, OTHOCHO Ha CPIICKOM M UTaJIjaHCKOM je3uKy (Byuo 2006,
41). Peu je o Tako3BaHOM jayaiHoM mporpamy y okBupy CLIL merone xoju
nosipasyMeBa yrnorpedy MaTepmer U CTpaHOT je3uka y ToaydaBamy oapehe-
HUX HEJe3MYKHX IPeIMEeTa TOKOM CPelH-OIIKOICKOr 1uKiIyca. [omune 2015.
MHHHUCTap MPOCBETE, HAyKe U TEXHOJIOLIKOT pa3Boja PemyOmuke Cpbuje 1oHo-
c ,, [ IpaBUITHUK O OJMOKMM YCITOBHMA 33 OCTBAPUBAKE [IBOjE3MUHE HacTaBe
KOJUM Ce TIPOITUCY]y OMIITH yCIOBH 32 OCHOBHE U CPEIEHE KON KOje Cy 3arH-
TEpECOBaHE 3a YBOhEHE JIBOje3NYHE HACTABE, TIPUJEMHU UCIIUT 3a TECTHUPAHHE
HHMBOA CTPAHOT je3UKa yYEHHKA, YCJIOBH Y Be3U Ca HEOIIXOIHUM Je3UUKHM HU-
BOOM 3a HaCTaBHHKE, Kao U npaheme 1 BpeaHoBame kBaaurera CLIL Hacrase.
Iopen Tora, IIpaBunHuk npyxa MoryhHOCT 3a yBoleme ABOje3NYHE HACTaBe
y IIECTOM, OJJHOCHO CEIMOM pa3peay ocHOBHE mikose. Mehytum, oBum [lpa-
BUJTHUKOM HHCY Y TIOTITyHOCTY 00yxBahenu cBu acniektu aBoje3nyne CLIL na-
CTaBe, Kao IITO Cy: JaCHO JIe(pMHUCAHN KPUTEPH]YMH 32 OLICHUBAE YUCHHUKA,
3aBpIIHU MCIUT YYEHHKA HA OCHOBHOIIKOJICKOM M CPEIH-OIIKOJIICKOM HUBOY
y KOHTEKCTY JIBOj€3MYHE HACTaBe, TUIAHCKO yCaBpIIaBarh¢ HACTABHHUKA H TIO/I-
pILIKA y KOHTUHYUPAHOM 1IEJI0’KUBOTHOM YUY€y U JIPyT'l U3a30BU Ca KOjUMa
ce cycpehy mikona, HACTaBHUIIN, YICHUIIN U CPEIIIHA.

Horahaju Hakon pedopme 2003/2004. rogune, Kao IWTO je OMIIO
KpaTKOTPajHO YKUAAke YUeHha CTPAHOT je3UKa O IPBOT pa3penia OCHOBHE
IIKOJIE, ITa FerOoBO Bpahame 1mocie roJuHy J1aHa, okasao je, Mehytum, nay
CPIICKOM JIPYIITBY IOCTOj€ TyOJha Hecarama MOJTMTHYKE ¥ HayYHEe TIPUPO-
Jie y Be3u ca TUM NuTameM. [IoK je cTpaHa Koja ce 3ajiarajia 3a paHo yuermbe
CTPAHOT je3uKa MCTHUIlaJIa Mepy yBohema 00aBe3HOT yuerma MPBOT CTPAHOT
je3uKa y mpBU paspe 00aBe3HOT 00pa3oBama Kao jelaH o OUTHUX YCIIOBa
OCTBapema Hayuela MPaBeHOCTH 00pa30Bamka U HETOBOT KBAIUTETA, TIPO-
TUBHHUIIM PAaHOT Y4€Ha, KOjJU Cy Ce€ 3ajlaraji 3a yueme ox Tpeher paspena,
WCTUIIAJIA CYy pa3He ,,0MaCHOCTH PAHOT yueHa, O]l KOjuX je HajOuTHH]a,

4 ,,Ciyxxoenun rmacauk PC*, 6p. 105/2015, 50/2016.
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MaJia PeTKO eKCIUTMIIMTHO MCKa3aHa, yrpokaBame (popMupama HalloHa-
HOT ujeHTUTeTa yueHuka. [lonemuka koja ce Tajga Boawia omoryhyje aa ce
KOJl YYEeCHHMKA M3/IBOj€ JIBE Pa3JIMUHTE, CYMPOTCTaBJbEHE je3MUKE M0N0~
ruje — cxBaheHe kao ,,lioMMama 0 KBAJHUTETY, BPEIHOCTH, CTATyCy, HOpMa-
Ma, GpyHKIMjama, BIacHUIITBY UTH. je3uka (baomept 2006, y MekI poaptu
2009, 98) — on KojUX MpBa, UICOJIOTHja BUILIEjE3UUHOCTH, YUCHE CTPAHOT
je3rKa BHUIM Kao MOTIOPY LIEJIOKHBOTHOM YU€HY MaTepHEr U CBUX OCTa-
JHX je3WKa, Kao oOorahnBame HACHTUTETA YUCHUKA 0€3 eroBOT MeHmamba,
JIOK JIpyTa je3udKa WICOJIOTHja CTPAHH je3UK BUAM KaO KOHKYPEHIH]y Ma-
TEPHEM JE3UKY, Ha YIITPO KOjer ce, HaBOAHO, Y4M, KOJU BOAU OZlpohaBamy
YUCHHKA W HEKPUTHUYKOM IPUXBATaRy CBETa IITO j& CTPaHO.

JacHO je nma ocTBapeme CTPATEHIKHX OINpEesberha y MPUIIOT pas-
BOJY BHUIIIEJE3UYHOCTH Y 00pa30Bamy U YBOhCHY HACTaBe CTPAHMX je3UKa
Ha paHOM (WJIM paHHjeM) y3pacTy y BEJIMKO] MEpPHU 3aBUCH Off pellaBama
npobieMa Kao LITO Cy HEJOCTaTaK Kajapa, HapOuUTO 32 CHIVIECKU je3UK;
HE/I0OBOJbHA METOJIMYKA OCIMOCOOJHEHOCT HACTABHUKA; HEIOCTATaK OJro-
Bapajyhux AUIaKTHUUYKUX Marepujaia; HeJOBOJbHA OMPEMJbEHOCT IIKOJIA
TEXHUYKUM cpefacTBuma. Y ciyudajy CLIL HactaBe, oHa ce Of IIKOJICKE
2004/2005. roquHe ,,00pH‘ 32 CBOj€ MECTO, MPEBACXOTHO HA CPEIEHOIITKOI-
CKOM HHBOY, y HIKOJICKOM cuctemy CpOuje U ympKoc MHOTMM H3a30BHU-
Ma U CTpyjaMa y je3W4KOj MOJIMTUIU 3eMJbe 0/10JIeBa U OICTaje Hajuenthe
3axBasbyjyhu €HTy3Wja3My MOjeIMHUX HACTaBHUKA, YICHHUKA W MTKOJICKUX
ynpasa. CMarpaMo J1a je HEONXOAHO NMPYKUTH MPHIINKY JBOjE€3UYHO] Ha-
CTaBU U HA PaHOM, OCHOBHOOIIKOJICKOM IMKITYCy, Kao IITO je J0 caja To
Clly4aj y MMOjeIMHMM, 32 CcaJia YIIIABHOM, MaJlOOpPOjHUM IpuMepuma.’

Hamomennmo, Ha Kpajy OBOT IOIVIaBJba, Aa CE AyT BPEMEHCKH MepH-
OZ1 KOjH je mpoTekao u3Mmely MpBHUX MpEeAsiora Ja ce ca y4emeM CTPaHOT
je3rKa oYHe IITO paHuje (Ipyra MojJoBUHA MeAeceTHX roauHa X X Beka) u
re’epanusaiuje Tor pememna (2003. roguna) Mmoxe 00jaCHUTH MHOIITBOM
(akTOpa KOju Cy y CTATHOM NPEIUTUTa’kY U KOje CMO OBJIe YKPATKO MpUKa-
3amu. Unak, octajy u HejacHohe Koje aHAIMTHYAPH je3UIKUX 00pa30BHUX
MOJIMTHKA TEK Tpeba a UcTpaxke, a HajaMo ce j1a he ce HeKe pa3jacCHUTH
3axBasbyjyhu pajjoBUMa MPUKYIJLEHUM Y OBOj MOHOTpaduju.

5 VY mkonckoj 2017/18. ropmHu ABOje3MYHA HAacTaBa je 3acTyIUbeHa y yKymHo 14
OCHOBHUX mIKoja y Permy6nuin Cp6uju nmpema nomanrma MuHHCTapCcTBa IMTPOCBE-
Te, HayKe M TEXHOJIOIIKOT Pa3Boja.
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