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Trieste, Italy

PROMOTING MINORITY LANGUAGE LEARNING
WITHIN MAINSTREAM PRIMARY SCHOOLS:
A FIVE-STEP CONSTRUCTIVIST AND IT-ENHANCED MODEL

OBaj mpUJIOT MMa 32 b J]a WITyCTPYje MOIEIN 3a yBoeHmhe yuera CIOBCHAYKOT Kao
MAaFHHCKOT je3HKa y PeJOBHO MTAIH]jaHCKO OCHOBHO (hopMasTHO 00pa3oBarbe (YICHHUIH Y3-
pacta 8-10 ronmHa) Ha jenaH UHOBAaTUBAH HAYMH, a KOj€ ce 3aCHMBA HA MPUHIINITY JIa YUCHE
MAamHHCKOT je3rKa HHje caMo IPaBO F-ETOBHMX TOBOPHUKA, Beh je M MOTEeHIMjaHN pecype
3a ToBOpHUKE BehmHCKOT je3nka. KOHTEKCT IpencTaBiba UTANMjaHCKa TPaHIMYHA O0NacT, a
noce6Ho rpax Tper, rae HacTaBa CIOBEHAUKOT KA0 MAHHCKOT jE3WKa M JaJbe MPECTaBIbA
pelak u ,,HeolpeMJbeH * IpuMep HacTaBe je3nka. Hamr Mopnen, pa3BHjeH y epHoay O TIeT
TOIMHA HacTaBe, 0aBU ce yUCHeM MAmHUHCKOT je3MKa Kpo3 TeT Kopaka Koju y3uMajy y 00-
3Up MCKYCTBA ydEHMKA W HACTABHHUKA Y BE3W Ca JIMHTBUCTUKOM, KYATYPOM, HICHTUTETOM U
aeKTHBHIM Be3ama. To je MHTepAUCHUIUIMHAPHU M MYJITHCEH30PHH TPHUCTYII, MOAPKaH
kopuihemeM HHPOPMAIIMOHNX TEXHOJNOTHja (YITIAaBHOM Kpo3 KophIIherme MHTEPAKTHBHE
Tabe 1 copTBEpa 3a CHHTE3y IJIaca), 3a KOjH je TeCTHpaHa OPraHN3aHOHa 1 METOIOIIOIIKA
M3BOJUBMBOCT. BHCOKO KOHCTPYKTUBHCTHYKY aJIaTH Cy TPEITIOKEHH Ka0 je3NIKH MOPTHOIHO.

KbyuyHe peum: HacTaBa CIIOBEHAYKOT jEe3WKa, HACTaBA M y4YCHE MAHHHCKOT
je3nka, KOHCTPYKTUBUCTUYKH TPHCTYI HACTABH jE3MKa.

1. Introduction

This paper aims to demonstrate how the introduction of an effec-
tive teaching model for Slovene language into mainstream Italian primary
schools can contribute to the forging of a multilingual society in extraor-
dinary ways. Through this contribution, we hope to somehow confirm
what Gurt Gorter said in his illuminating plenary speech to this confer-
ence (Minority Languages and Multilingualism: in school, at work and in
public space) when he described the potentialities of multilingual speakers
and indicated them to be capable of both adapting and shaping the so-
cial context. He also spoke about responsibility; that is to say, the need to
shift from welfare principled actions towards those driven by civil society,
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which in our opinion, can take place only through authentic and mature
contact between minority and majority communities and through effective
interventions within mainstream school communities.

Minority language learning and teaching within mainstream primary
schools, if well exploited, represents a powerful instrument that is capable
of laying the foundations of a linguistically and interculturally more aware
society. From a didactic viewpoint, it permits an opportunity to develop an
integrated, constructivist language learning and teaching approach, where
pupils and teachers are jointly engaged in the co-construction of the mean-
ing that all the languages of their linguistic repertoire hold for them as
inhabitants of that specific territory (including immigrant pupils). We be-
lieve that it is worth challenging the simplistic interpretations (linguistic
and cultural) of society promoted by primary schools, a criticism of the
education system that was rightly expressed by Gorter in his speech.

It is also our opinion that introducing the Slovene language into Ital-
ian mainstream primary formal education could even trigger minority lan-
guage revival, thereby increasing the level of self-confidence of its native
speakers, inspiring the Slovene minority community to participate in a so-
cial change with what Klatt (2013) and Malloy et al. (2008) defined as spe-
cial competencies, linked to their knowledge of both countries’ languages
and culture and removing possible fears of losing the specific minority
identity in an integrated, transnational, cross-border region. Consequently,
this could improve relations between minority and majority communities,
thus helping to equip mainstream school communities with both sensitive
and effective tools with which to correctly approach their minority lan-
guage counterparts.

2. The teaching of minority/national
minority languages in mainstream schools
(in the Friuli Venezia Giulia region and Italy)

The context of the analysis is the city of Trieste, where the teaching
of Slovene as a minority language is supposed to be reinforced by na-
tional, regional and international laws that support its formal introduction
into mainstream schools.
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However, a very complex sociolinguistic context still makes Slovene
a neglected language within Italian mainstream primary education. Slo-
vene in Italy is what Cavaion (2015a:11) calls a “multiple identity border
language”. Slovene in fact is not (only) a regional minority language but a
national minority; a community within a homeland whose members main-
tain links with people who reside in the neighbouring nation despite hav-
ing been separated, often for historical reasons. Slovene is also what we
(and Europe, see further) call a neighbouring language - the mainstream
language of the neighbouring Republic of Slovenia.

Slovene - although protected firstly as a national minority and then
as a regional minority language - definitely bears the burden of its status
as a national minority, it is a language suffering from “‘stigmatisation, as-
suming the silent, inexplicable role of “unfaithful” language” of the former
neighbouring enemy country, as claimed in Cavaion (2015a:9). It is also
impacted by the ineffective language politics regarding both minority lan-
guage and neighbouring language teaching in Italy.

The teaching of minority languages in Italian mainstream schools
is in fact, not governed by any compulsory regulations, but only by pol-
icies left to the discretion of each single school. According to a report
commissioned by the Ministry of Education in 2010, which analyses the
impact of the law for the protection of minority languages in Italy (Law
No. 482/1999), the lack of a national or local language policy to regulate
the presence of minority languages in mainstream schools produces det-
rimental results with regard to minority language prestige. For example,
the quality of projects demonstrate a low level of engagement for teach-
ing “the language,” whereas efforts only seem to be focused on promot-
ing the cultural aspects of that specific language - far from the European
guidelines that refer to “resolute action” for the promotion of minority
languages.

On the other hand, the teaching of a neighbouring language in Italy
— which has been thoroughly investigated by Cavaion (2015a) — does not
apply important European recommendations, such as the Recommenda-
tion Rec (2005) 3 of the Committee of Ministers on teaching neighbour-
ing languages in border regions. Nor does Italy consider the enlightening
perspectives offered by the paper drafted by Maalouf (2008:16), which re-
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ported the need within Europe to develop “bilateral relations between the
peoples of the European countries” by means of “powerful ties based on
the knowledge of the language of the other”. So far, Italy has no language
policies that specifically concern the border regions and its languages. Nei-
ther does the region Friuli Venezia Giulia - a multilingual border area with
two neighbouring countries, Austria and Slovenia - have specific language
policies that would enable the systematic introduction of neighbouring
languages into compulsory schooling.

As a result, the official teaching of the Slovene language in main-
stream Italian schools in this territory is almost non-existent, with only
experimental instances taking place at mainstream primary schools in the
provinces of Trieste and Gorizia. The only official teaching of the Slovene
language occurs in a few lower secondary schools in the province of Tri-
este where it is taught as a European Communitarian language — hence, not
as a minority or neighbouring language.

Additionally and specifically to the nature of this paper which aims
to be a methodological proposal assuming important sociolinguistic views,
a specific minority language teaching and learning methodology is miss-
ing, which is also derived from the grave absence of courses addressing
minority language education within Faculties of Education or professional
in-service training courses.

Nevertheless the interest in Slovene language teaching in main-
stream primary schools has increased within the province of Trieste in
the last 10 years, where almost half (7 out of 16) of the provincial school
institutions have already taken up experimental projects where the Slo-
vene language is taught as a minority language, as described by Cavaion
(2015b). Within these schools the interest is still quite high, but financial
cuts to the national program for minority languages protection are prevent-
ing the continuation of those projects, according to Cavaion (2015b).

On the other hand, new directives from Europe have led to further
development within the area of plurilingual education policies. In particu-
lar, we make reference to the Guide for the development and implementa-
tion of curricula for plurilingual and intercultural education, CoE (2010),
where there is an important call for crossover links between “languages as
subjects” as the central element in plurilingual, and intercultural educa-
tion, besides experiential learning and intercultural encounters.
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These ambitious requests clash with a context mostly characterised
by mainstream language teachers - in this case teachers of Italian - who
perceive and declare themselves to be the only ones capable of planning
pupils’ linguistic education. They often complain about a shortage of time
to complete the whole scheduled program and therefore, perceive them-
selves not to be in a position to realise crossover links with other linguistic
teaching — and even less so with minority language teaching, even though
pupils have more unconscious contact with a minority language than any
other, which represents an enormous undisclosed treasure.

3. Need for an ecological approach

Having taken everything discussed into account, we believe it is time
to make sensible and systematic methodological proposals to introduce
the Slovene minority language into primary mainstream Italian schools
for reasons of social integration, the need to raise intercultural and lin-
guistic awareness, the implementation of school language curricula, and
finally for innovation in language teaching. Nevertheless, there is the
need for an “ecological approach” — or as Kumaravadivelu (2006:172)
would define it a “hermeneutic perspective of situational understanding”
- in order to make Slovene minority language teaching in Italian majority
language settings possible, as well as effective, desirable and successful.
An approach that is respectful and “geared” towards the organisational and
financial specificities of the context (feasibility principle); sensitive to the
relationships and perceptions the school community hold towards the Slo-
vene language and community (sensitivity principle); follows a construc-
tivist language teaching approach (constructivist principle); and proposes
appealing, daring activities (appealing methodology principle) capable of
making the Slovene language part of “possible language learning” within
the context of neglected language learning.

The model that we have developed and that we hereby present, fol-
lows the principle of feasibility that has been adapted to the Italian context
of school organisation, where there is a serious lack of financial means
to sustain the presence of external specialised staff (specialised minor-
ity language teachers, who actually do not exist as a specialised trained
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category). In addition, long-term changes, for example minority lan-
guage lessons throughout the school year, cannot be considered within a
school timetable already suffering from a shortage of time that prevents
the implementation of curricular planned programs. For these reasons,
we planned a short-term module (for once a week, lasting for a maximum
six weeks) with in-service (trained) teachers who possessed the following
characteristics: minority language linguistic skills, a strong motivation to
teach that language, a cultural awareness and appreciation of that language
as a language of the territory and finally, knowledge of language teaching
strategies. The modular approach foresees a close collaboration between
all class teachers and the member of staff who would teach the minority
language in order to make the lessons a shared language experience en-
riched by interdisciplinary observations and contributions.

Intercultural sensitivity to the context is required so as to be able to
intervene wisely, attentively and empathically as far as the sociolinguistic
beliefs and experiences of pupils (and colleagues) are concerned. Often, the
degree of sensitivity is affected by a limited number of authentic experi-
ences with the Slovene language, misconceptions frequently handed down
by former generations, or a lack of awareness of the linguistic and social
functions of languages and of the political power of linguistic behaviours.

From a didactical viewpoint, a constructivist approach seems to be
the most suitable, where learning the minority language, both as a symbol-
ic object and as an expressive and communicative means of understanding
the territory and its people, assumes the meaning and shape of a shared
journey that unites pupils and teachers through their desire to discover
rather than through “traditional” learning and teaching techniques. In a
sense, the disclosure of language becomes the very aim of the entire under-
taking. During our lessons, children were asked to define what the Slovene
language meant to them. They responded that it did not represent a foreign
language, but on the contrary, is known to them through friends and rela-
tives, through reading and listening in their everyday environment, and
therefore, is a language that is part of their daily lives.

Posters that record the process in order to make it visible; a Slovene
language portfolio that collects the learning paths, content and experiences
of those involved; teachers who are well-disposed to share and comment
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upon the difficulties encountered by pupils and themselves when dealing
with the specificities of the language, as well as prompt spontaneous and
contrastive analysis, are a few key aspects of a teaching approach based on
the principle that linguistic learning must be a co-construction of knowl-
edge and not merely a short experience of immersive language learning,
where a native speaker comes and goes with his/her language.

All these aspects must be presented by means of an appealing meth-
odology, capable of triggering children’s natural curiosity about linguistic
diversity and dispelling possible misconceptions. Finally, the methodology
is useful in helping to elicit individual and collective knowledge, which
throughout the years has proven to be quite substantial as a means to moti-
vate children and colleagues to actively take up this short linguistic journey;
a journey that will allow them to have an enriched view of the linguistic and
cultural background of their geographic environment. In addition, they will
be encouraged to recognise, learn, re-learn words from the Slovene language
that are useful, or simply, affectively meaningful in relation to their linguis-
tic needs. We identified an appealing methodology as that which introduces
explorative scenarios and daring activities, possibly IT enhanced, that are
able to manage, provoke and defuse possible prejudices regarding the lan-
guage; where children are asked to participate in sound games, act out short
role-plays and engage in interactive board activities.

4. The 5-step model to introduce (and maintain)
the Slovene language in Italian mainstream primary schools

Our model was developed through five years of teaching ten primary
school classes at the same school institution (classes in Year 4 and 5; con-
sisting of 200 children aged between eight and ten years old). The classes
were characterised by a highly homogeneous linguistic background (none
had relatives with Slovene as a mother tongue; and only four or five were
from an immigrant background). Nevertheless, justified by a constructivist
approach, we believe that classes characterised by a multilingual and mul-
ticultural background can only positively contribute to the success of the
model in all its steps. Pupils and teachers have been engaged in linguistic,
cultural, affective, identity and relationship - related experiences, where
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teachers’ experiences with the Slovene language have also been recorded.

The model follows an interdisciplinary and multi-sensory approach,
bringing together teachers from various disciplines (mostly with a back-
ground in humanities e.g. History and Geography, but also from the Arts
e.g. Music, Visual Arts, and Physical Education) according to their knowl-
edge of the language. It is also a technologically enhanced model (mainly
through the use of the interactive board and vocal synthesis software).

Its organisational and methodological feasibility has been tested
within a school institution, which was assumed to be typically representa-
tive of a primary school in the province of Trieste from a sociolinguistic
and organisational viewpoint, notwithstanding the very low presence of
immigrant children.

The model aims to introduce the study of the Slovene minority lan-
guage into the final classes of Italian primary schools (Years 4 and 5); to
encourage it to be perceived as possible language learning in the first ap-
plication of the model (Year 4); and then to consolidate and raise the level
of the linguistic knowledge in the second application (Year 5).

The following five steps constitute the model, which we will de-
scribe in detail in the following paragraphs.

STEP 1: awakening-provoking- eliciting

STEP 2: teaching and learning language

STEP 3: playing with sounds

STEP 4: reading my world

STEP 5: reflecting — My Slovene language portfolio

Altogether, the steps add up to a five or six-week module, which is
likely to involve one hour per week of interventions carried out possibly
- but crucially - by a teacher of the school who has sufficiently mastered
the Slovene language (but is not a Slovene mother - tongue speaker), has
a good knowledge of language teaching strategies and of cultural aspects
related to the Slovene language and community. Foreign language teach-
ers are the strongest candidates, but they could also be teachers of the Ital-
ian language. Another determining factor is the contemporary presence of
other class teachers for reinforcing the meaning of a language that belongs
to the environment and to the everyday lives of all the teachers. Experience
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with the Slovene language, its representatives, its geographical and politi-
cal environment are at the centre of this approach.

Cavaion 2016

5-step model

for introducing Slovene minority language into Italian mainstream schools

STEP 2 STEP 3

Teaching Playing with
language sounds

STEP 1
Eliciting

STEP 4

Reading my
world

STEP 5
Reflecting

and recording

6. STEP 1: awakening-provoking- eliciting

We called the first step the “ awakening-provoking-eliciting” phase,
which involves

3. the “Provoking greetings” activity

4. a brainstorming session: “the Slovene language and me”

Provoking greetings

Here the teacher, who is going to provide the five or six lessons in
and about the Slovene language, encourages the pupils through greetings
and easy communicative structures in Slovene without having previously
informed the children about the lessons. We have noticed how much this
kind of approach succeeds to entertain the pupils and facilitate freer com-
munication about the Slovene language, which they usually recognise af-
ter a few uttered words. Pupils are often surprised by this as they expect
the teacher to talk in Italian or English (which is the only official curricular
foreign language taught in lower primary Italian classes). This is the im-
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portant phase which will determine how the Slovene language is admitted
into mainstream language learning, because it encourages pupils to partici-
pate actively, personally and effectively.

The brainstorming session: ‘“The Slovene language and me”

Encounters with representatives of the Slovene community in Tri-
este, with people from the neighbouring country of Slovenia itself, or with
those who speak “similar languages” (other Slavic languages), as well as
other experiences with the Slovene language are usually communicated in
a spontaneous and enthusiastic way during this phase. Narratives represent
the very first step of the formal encounter with the Slovene language. This
phase therefore, brings together pupils and teachers and enables them to
engage in something unusual which gives a pleasant sense of “shared ex-
perience”. All the narratives and words are recorded in posters, either on
paper or digital format through the interactive board (flip charts). Posters
usually have the following titles:

*  SLOVENE TO US

*  WORDS WE KNOW

*  SLOVENE WE WOULD LIKE TO LEARN

In the second application of the model (Year 5), these same activi-
ties can be recycled with the aim of eliciting pre-existing knowledge in
order to make pupils aware of their improved (or conversely, unimproved)
- knowledge of the Slovene language. The posters can record the experi-
ences that pupils (and teachers) already had with the language acquired
through the previous application of the model.

7. STEP 2: teaching and learning language

The second step is probably the most traditional in the sense that it
is similar to an English as a Foreign Language lesson in terms of activities
(role plays, dramatizations, songs and plays), which provides pupils with
simple and basic communicative structures such as:

* QGreetings

« “about me” structures (identity, feelings)

» Courtesy forms (thanks, please)

* Directions (Where’s the...?)

*  Vocabulary pupils choose to know (colours, numbers, body patrts, etc.)
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This second step can last one or two lessons, depending on whether
the school decides to apply a five or six-week model. Over the years, we
have noticed a surprising capability among the majority of pupils to re-
call these few communicative structures and vocabulary merely through
a single presentation. We have also been impressed by their capacity to
repeat words that contain typical Slovene sounds (¢,z,8) and which can be
considered very different from Italian language sounds. We reached the
empirical conclusion that there might be a positive environmental influ-
ence that makes it more easy to learn these expressions and sounds.

Naturally, in a second application of the model (Year 5), the content
and the structures will be repeated and implemented according to pupils’
expressed interests and desires within the initial brainstorming session.

8. STEP 3: playing with sounds

The third step, following that which provides communicative struc-
tures, includes linguistic games that are all based on sounds. They are:

* isolated pronunciation of sounds (Orchestra of Slovenian sounds)

* their recognition (Show if you have.., Touch the letter)

* pupils’ capability to decode them (Match)

* and to read them (Read the word)

* tongue twisters (Say!)

Previously, pupils had usually been provided with flashcards and
word cards that they had chosen and displayed when the teacher uttered
the sounds/words. Nevertheless, in recent years, flashcards have been sub-
stituted with digitally edited versions of the activities listed above (through
the recording and embedding into multimedia files supported by the inter-
active board software). Consequently, this has increased the versatility of
activities, thus allowing teachers who have not really mastered the lan-
guage to engage with more confidence in this delicate step of the model.

It is not surprising to discover that digital materials for this stage of
Slovene language learning do not exist and we had to build them all.

We believe this step is quite crucial, because it consolidates the natural
inclination of pupils to repeat words and sounds in Slovene following formal
presentation for the first time in the previous step - hence the response of
pupils becomes more conscious. The pupils’ awareness of how the process
of language learning develops is one of the basic principles of the model.
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9. STEP 4: reading my world

Outside school trips

In the fourth step, which should be carried out in the fourth or fifth
week of the model, pupils are “ready”, motivated and aware enough to
explore their everyday environment with an improved awareness of their
linguistic and cultural background. In an ideal case, we would be able to
take classes on a trip outside school, visiting places they already know,
but which they know very little about in relation to their connections to
Slovene culture: for example, small Slovene villages on the periphery of
the town, farms, farm holiday centres, as well as cultural and sports institu-
tions in the town, such as theatres, schools, newspapers and sports halls.

During these trips, pupils sometimes experience a great opportunity
to listen to people speaking Slovene and to exchange a few words. In any
case, they physically perceive - sometimes for the very first time - the
presence of the Slovene language and culture within their territory. Their
monolithic perception of the linguistic and cultural environment is now
already under discussion.

Virtual journeys: the Digital Units about the Slovenian environment

In cases where we are not able to organise trips out of school, we
would take pupils on virtual journeys that we have created through Power-
Point presentations or flipcharts for interactive boards. So far, we have de-
vised digital units about the Carst region and the Slovene institutions of Tri-
este. It has been noted that interdisciplinary multimedia materials stimulate
pupils on many levels and in school subjects, including History, Geography,
Citizenship, and the Arts. The design of other materials is in progress.

& siva Lojze Spacal (1907-2000)

Guess!
A very effective activity at this stage is “Guess!”, an interactive digi-
tal game where pupils are expected to guess very well-known Slovenian
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tourist or shopping locations through reading their names, which pupils
usually read incorrectly, but without any awareness or regard for their mis-
takes. It represents a sort of final test for the first application of the model.
Results are often very satisfactory for teachers and pupils alike, who find
themselves able to exclaim: “Now I know how that place sounds!”.

Gremo!

oooo

LIPICA Park

TERME CATEZ Postojnska jama

10. 5 STEP: reflecting

My Slovene language portfolio

The last step is made up of a highly constructivist learning tool which
so far, pupils have loved and exploited to a substantial degree. While they
are expected to fill in their personal information for the Slovenian Lan-
guage Portfolio, it is also where they can find both the linguistic structures
and vocabulary they have learned as well as their personal or collective
comments on their learning process. In addition, there are also volun-
tary short essays, usually on the subject of out-of-school trips, that have
been completed in collaboration with other teachers. Pupils are always
very much surprised by their own thoughts. They like to bring home the
language they have learned and their short, but meaningful journey, into
the interesting world linked to a so-called minority language. Feedback
from parents and even other relatives confirms the success of the five-step-
model, which produces a concrete outcome in the form of a portfolio that
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they can keep and even exploit in the event that they will take up the Slo-
vene language in lower secondary school. A digital form of the Portfolio
is about to be devised.

sloveno, lingua non fanto straniera

1 50 parlare

11. Results and application of the model

The model, as described above, ideally works if applied with conti-
nuity and coherence for classes in Years 4 - 5 of primary school. Results
are usually interpreted in the context of the raised cultural, intercultural or
linguistic awareness of pupils and teachers who take up the model and of
course, possessing an enriched linguistic knowledge of the Slovene lan-
guage (as we can assume that very few pupils do not know any Slovene
words). At the end, pupils are usually able to present themselves in Slo-
vene, carry out rudimentary interaction within a Slovenian environment
through appropriate greetings, courtesy forms and simple questions. They
are also finally able to correctly pronounce the names of the places where
they live.

The model requires a large scale evaluation. Its application in fact,
has been limited to only one school institution, although other schools
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within the networking circle of this institute are also interested in applying
the model. However, for this to take place, a well-defined local linguistic
policy that is open to change is needed in order to support and disseminate
such a linguistic intervention in schools. In addition, financial support is
needed for teacher training and for the development of material; above all,
digital materials which will function both as effective linguistic support
to teachers who have not mastered the language to a high degree and as a
contribution to the constructivist approach of the model.

12. Conclusions

The Slovene language still represents an unequipped and officially
neglected form of language learning in mainstream schools within the Ital-
ian border province of Trieste. Nevertheless, it has been noted that civil
society is increasingly recognising the need to create space within the local
compulsory primary school system for the introduction of this language
teaching. Accordingly, this trend should be considered by school staff
and politicians as an ideal context within which to develop an awareness
of language, where a multilingual learning environment can be created
through minority language teaching and learning. However, the strategies
and teaching materials required for this to take place are missing.

The five-step model that has been described has been demonstrated
over the years to be feasible and effective. If applied and introduced sys-
tematically into all the primary schools of the Province, it would act as a
springboard for a type of language teaching that is still undervalued, but
definitely needed.
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Abstract

This contribution aims to illustrate a model to innovatively introduce the teach-
ing of Slovene as a minority language into mainstream Italian primary formal education
(pupils aged 8-10 years old), based on the principle that minority language learning is
not only a right of its speakers, but is also a potential resource for the majority language
speakers. The context of this intervention is the Italian border region, and specifically the
city of Trieste, where the teaching of Slovene as a minority language is still a rare and
“unequipped” language teaching activity. Our model, developed over five years of teach-
ing, examines the study of the minority language through a five-step pathway that en-
gages those experiences of pupils and teachers related to linguistics, culture, identity and
personal relationships. It is an interdisciplinary and multi-sensory approach, IT-enhanced
(mainly through the use of the interactive board and of vocal synthesis software), the
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organisational and methodological feasibility of which has been tested. Highly construc-
tivist tools are proposed as the language portfolio.

Keywords: Slovene language teaching; minority language teaching and learning;
constructivist language teaching approach
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