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DISCUSSION ON A MINORITY LANGUAGE DEVELOPMENT:
DIFFERENT JUDGMENTS ON THE USE
OF THE BACK-BURDEN IN BASQUE

OBaj wiaHak ce 0aBM MHUTAKEM PEfa elieMCHaTa Yy OACKHjCKOM je3UKY Y OKpY-
KEHY y KOjeM ce Tpo3a pa3BHja Kako OU MCIYHUIa HOBE KOMYHUKATHBHE 3aXTCBE HAMCT-
HyTE OBOM MAambHHCKOM je3uKy. HakoH mpe/cTaBibarmba HEKHX BOKHHUX KapaKTEPUCTHKA
TaKO3BaHOT Pe(PePCHTHOT OKBHpA IMOCTaBJ/bakha 3HAUYCHCKOT (DOKyca Ha Kpaj PeUCHUIIS
(eHr. peap-OyplieH) y OACKHjCKOM je3UKY, IPEJCTaBIbCH j€ HCTPAKUBAYKU pajl y KojeM
Cy aHaNM3UpaHe JBE TPYyIe UCITHTAHNKA PA3THIUTOT HUBOA 00pa30Bama, ca IHUJbEM JIa Ce
YIOpEan BUXOBO MOHAIIAKE Y BE3H Ca pEUCHHUI[AMA Y KOjUMa je TPaMaTHUYKH SJIEMEHT ca
HajBehnM cemanTHUKMM (DAaKTOPOM CMEINTCH HA Kpaj pedeHulle. Mcxomu nokasyjy aa je
rpyra MIAAUX YHUBEP3UTETCKUX CTy/AeHaTa MpuKa3ajia MpUMETHO Behy CKIOHOCT Ka pe-
YeHHUIIaMa TOpe OMMCAHOT THIIA, Y OHOCY Ha mojaBy npuMmeheny y rpymnu o 8 cTpyurmaka
ca BeliMM »KHBOTHUM U aKaJIeMCKHM HCKYCTBOM, ca Kojuma cy yrnopehenu. [Ipeanoxena
Cy JIBa KOMILJICMEHTapHA pa3jiora Kao o0jalllbemhe pesynrara: 1) 3peiuju CTpydmbally cy
CBECHHUJY KOMYHHKAIM]CKUX PoOJieMa KOju HacTajy KopHIThemheM OBOT THIIA PEYCHUIIA;
2) MIIaJIM JBYIIU CY CE €AYKOBAIH Y OKPYXKCHY y KOjeM je Ha CHa3u OMO TaKO3BaHH ,,HjIca-
JIUCTUYKO-UIHMOCHHKPATHYKY TPUCTYI CTaHIapM3aInji OACKUjCKOT je3HKa.

Kibyune peun: 0ackujcKu je3UK, BUIICjE3UYHO APYIITBO, MAILHHCKH jE3HK, pa3-
BOj IIHCAHE MPO3e, PEUH Pell Yy PSUCHUIIH.

1. The framework of reference

With some short and practically marginal exceptions, Basque lan-
guage has been more or less ignored (if not banned or persecuted) as a
means of communication for formal settings by every established political
power for its whole known history, until the last quarter of the 20™ century
(Euskaltzaindia, 1977). At that time, the political organization of the part
of the Basque Country in Spain turned from General Franco’s dictatorship
into a formal democracy based on election of politicians as representatives
of the population’s will. As a result, political power was shared to some
extent between the Spanish Central Government and the 17 Autonomous
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Communities emergent at the end of the dictatorship. Some of these re-
cently created or recognized communities had their own specific languag-
es differing from the generally spoken Spanish. Autonomic governments
had a chance to apply new language policies within their territory, and as
a result some minority languages were acknowledged as co-official along
with Spanish which continued to be official all over the territory of the
whole Spanish state: this is the case for Galician, Catalonian and Basque
languages. In other autonomous communities, regional languages other
than Spanish were not given that high status, as in the case of Asturian
and the Aragonese. Within this context, and supported by the new lan-
guage policies applied by the Basque Autonomous Community and the
Navarrese Foral Community, Basque started to be more widely used in
formal settings over the last quarter of the 20" century, in the framework of
a strong socio-politico-cultural movement aiming at achieving the normal-
ization and revitalization of the co-official minority language. As a result
of that movement Basque language entered formal domains like the edu-
cational arena, mass-media and Civil Services.

However, the introduction and spread of Basque language in these
novel areas did not occur without problems and some difficulties had to
be overcome. On the one hand, in general terms it can be said that Basque
language had scarcely been used in formal settings, and consequently it
hadn’t had enough training in those new formal arenas at least at the same
level as the very strong languages in its surroundings had had (Spanish
for the part of the Basque Country in Spain and French within the French
state). On the other hand, at the time of the first introduction of Basque
language in formal settings most of the population (particularly the urban
part, related to industry) did not speak Basque. Besides, as a consequence
of the previous language policy applied by General Franco’s dictatorship
against Basque language, the relatively small number of Basque speakers
had been deprived of formal/academic study of their own heritage lan-
guage, so that their knowledge about tradition was very locally limited
and their confidence of their own “language-goodness” probably would
be really low.

So, by the time of the beginning of the normalization issue in the
Basque Country in the late 20" century, there was a need to find and ex-
periment with model patterns to develop Basque to be used in the growing
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number of written expository and argumentative texts typically performed
in the above-mentioned formal domains of use of the language. In other
words, it can be said that Basque language had a need to meet new de-
mands, while at the time there was pretty little tradition available for that,
and the existing one was almost completely unknown even for most of the
Basque users themselves because of the lack of use and study of the lan-
guage in settings like the educational arena.

When it came to finding references for developing Basque formal
written prose, the model pattern most easily available was mainly an ap-
proach presented and promoted at the beginning of the 20™ century, before
the Spanish Civil War, in the work “Erderismos” by Seber Altube, in 1929
(Altube, 1975), following the ideological influence of Azkue, shown by
Hidalgo (1995). In spite of some well-argued criticism against relevant
features of this pattern (Mitxelena, 1968; Villasante, 1979, 1988), it be-
came predominant at the early times of the normalization process over the
seventies and eighties of the past century. This proposal has been called the
“idealistic-idiosyncratic approach” (Maia, 2014) and it was the one mainly
followed by professionals in the above mentioned formal domains. This
model pattern for the Basque prose development claimed a specific and
particular way to organize the elements of the sentence in Basque, oppo-
site (and even idealistically antagonistic) to the order of the elements in the
surrounding/neighbouring Spanish language. According to this approach,
one of the most significant features strongly recommended for developing
a “genuine” Basque prose was the basic preference for putting the verb
in the last part of the sentence. However, this preference for a supposedly
highly different way to organize the order of the elements of the sentence
in Basque in order to make its uniqueness evident would bring about some
difficulties into the task of developing an efficient Basque prose.

In fact, through experiencing this “idealistic-idiosyncratic” approach
for some years a number of problems were detected regarding the commu-
nicative efficiency of the prose built following the criteria attached to the
pattern. One of the most relevant difficulties is the so-called “back-burden”
or “rear burden” of the Basque language, first clearly identified as a problem
by Zubimendi & Esnal (1993). The “back burden” or “rear burden’ has been
defined this way (Maia-Larretxea, 2015): it is the effect that occurs when
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some key elements for gradual processing of the message (e.g. the verb) are
pushed back towards the end of the sentence (the rear part of it), thus delay-
ing and making more difficult the comprehension of the whole message.

So, after having been seen as a particular unique feature of the Basque
language to be promoted for distinguishing Basque prose from other sur-
rounding languages’ regarding the phrase-order or element-order of the sen-
tences, the “rear burden” feature started to be deemed a source of problems
for an efficient written prose to develop. After having detected some dis-
advantages caused by this problem, various scholars and specialists have
been putting forward a number of proposals in order to reduce the negative
consequences of the rear-burden (Hidalgo, 1995, 2002; Alberdi & Sarasola,
2001; IVAP, 2005; Berria, 2006; Kaltzakorta, 2007, 2012; Aristegieta, 2009;
Amuriza, 2010; Euskaltzaindia, 2011; Agirre, 2013; Garzia, 2014).

Thus, in general terms it may be said that at present there are differ-
ent conceptions and practices about how to organize the phrase-order in the
Basque written formal sentence: in fact, whilst some instances show that
they are still following a relatively back-burdened phrase-organization,
other examples make apparent that their users try to promote alternative
patterns so that the rear-burden can be reduced (Maia, 2014). Within this
context, we support the idea that an evolution may be taking place on this
issue over the last few decades: from the prevalence of the pattern called
idealistic-idiosyncratic and its attached rear-burden problems at the begin-
ning of the normalization process of Basque, nowadays an increasing ten-
dency to build sentences with a lower rear-burden can be observed. This
is the setting in which the following research work has been conducted in
order to provide information about the criteria and trends held by some
users of the language with different levels of proficiency in the use of the
Basque logical-discursive prose.

2. An example to explain the rear-burden

In order to make clearer what we mean by the term rear-burden we
will now turn to an example in which that concept can be better understood
by using a real Basque sentence and its rough translation into English.

Firstly, we point out a pair of sentences in Basque (1a and 1b). Both
sentences are grammatically correct although their phrases and elements
are put in two different orders:
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(1a) [Honegatik], [eskatuko diet], [irakurle guztiei], [ez ditzatela
haiek higuindu], [liburu honetako irakasmen berriak] [egi-gabeak di-
rala] , [jakin arte] ..

(1b) [Honegatik], [liburu honetako irakasmen berriak]; [egi-ga-
beak direla] ; [jakin arte] , [ez ditzatela haiek higuindu] , [irakurle guztiei] ,
[eskatuko diet] .

The main verb is highlighted in bold letters; it occupies the 2™ place
in the order of the elements in 1a, and the 7™ position in 1b. In terms of syl-
lables, the main verb begins at the 5™ one in 1a while it starts at syllable 48 in
the organization represented by 1b. The difference is really huge: 48-5 = 43.

Next, we translate roughly into English those two sentences (in a
kind of loan translation), thus obtaining the following respective sentences
(2a and 2b):

(2a) [That s why] , [I’ll beg] , [all the readers] , [not to look down on them] ,
[until knowing] . (that) [the new lessons of this book]  [are lacking in truth]

(2b) [That’s why], [the new lessons of this book], [are lacking in
truth] , [until knowing] ; [not to look down on them], (that) [all the read-
ers], [I’ll beg]

The great contrast between the two element-orders can easily be ap-
preciated (being 2 the position of the main verb):

* The order in 2a: 1-2-3-4-5-6-7 has been changed into the order in
2b: 1-6-7-5-4-3-2

In these two examples in (rough) English the beginning of the main
verb of the sentence, which is crucial for a gradual processing and correct
understanding of the whole message, moves from 3™ syllable (in the sen-
tence identified as 2a) to 31* syllable in the sentence called 2b.

Thus, we claim that the sentences numbered (1b) and (2b) have a
heavier rear-burden than their corresponding sentences identified as (1a)
and (2a), and therefore, because of the higher rear-burden, the efficient
comprehension of that message (understanding at first reading) becomes
more difficult than in the case of a sequence with a lighter rear-burden.

3. The research work

Introduction. After having analysed the literature concerned and
having sought opinions and proposals by different authors tending to re-
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duce the rear-burden of a variety of sentences in Basque, we hypothesized
(Maia, 2014) that an evolution is taking place on the issue of the order
of the components of the sentences in Basque written logical-discursive
prose (in this kind of prose the utterances tend to be longer and more com-
plex than in informal speech). At the beginning of the normalization and
revitalization process of the Basque language in the last quarter of the
20" century the predominant model pattern aimed at constructing a very
peculiar written prose in Basque, paid little attention (if any) to its com-
municative efficiency. An important goal for this approach to achieve was
showing how different the organization of the sentence was in Basque
when opposed to Spanish (the surrounding majority strong language), thus
highlighting by contrast the uniqueness of Basque prose.

However, Basque language entered quite massively the education-
al arena about the beginning of the eighties of the past century, and, as
the language started to be really used in communicative formal contexts,
professional users of the language noticed that the predominantly theo-
retical pattern was not able to meet as efficiently as needed some of the
relatively novel communicative demands imposed on the language. As a
consequence, they began to put forward proposals about how to reduce the
rear-burden attached to the practices developed following the dominant
idealistic-idiosyncratic approach.

Within the above mentioned context, this research aims at gaining
insights into the trends that can be observed regarding the order of the
elements of sentences in Basque among practitioners of the educational
arena who are to some extent familiar with the logical-discursive prose
but have diverse levels of proficiency at it. Two groups of respondents
were analysed: one of them is made up of 8 scholars who have the highest
proficiency in the use of the logical-discursive prose in Basque (we call
them “experts”); the other group consists of a sample of 212 undergraduate
students of the Degree of Primary Education Teacher at the University of
the Basque Country, aged around 20.

3.1. Hypothesis and research questions

In the context of a possible or supposed evolution of the model
pattern concerning the order of the components of the sentence in logi-
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cal-discursive prose, this work aims at exploring the following research
questions: 1) which is the tendency about increasing or reducing the rear-
burden in a given set of Basque sentences among two groups of users of
different degrees of language proficiency?; 2) how high is that tendency
for each group of respondents? Is there any significant difference between
the two groups of users analysed?

These previous questions can be formulated as well in the form of the
following two hypotheses: 1) both groups of respondents will show some
trend towards organizing elements with a relatively higher rear-burden in
the whole set of sentences; hypothetically that outcome would be due to
the influence of a trend coming from the beginning of the 20" century that
was reborn and predominant at the early stages of the normalization issue
in the last third of the century, with its attached assumption that the order
of the elements in Basque should be very different (even antagonistic)
to the one applying for the surrounding languages (particularly Spanish);
2) that tendency will be higher in the sample of university students than
among the members of the group of experts; that would happen because
the students have gone through their school career at the time when as-
sumptions in favour of a heavier rear-burden were at a high level.

3.2. The methodology

About the sentences analysed. The procedure applied consists of
analysing the behaviour of two groups of respondents when dealing with
a set of sentences organized with a rear-burden inferior to the one recom-
mended by the “idealistic idiosyncratic approach”. A set of 62 items with a
(relatively) slight rear-burden was prepared in a questionnaire containing
55 sentences at all and the two groups of respondents were asked to cor-
rect the order of the elements of the sentences in case they deemed them
as incorrect. This slightly rear-burdened organization of the sentences was
primarily proposed to the respondents of the two samples in order to be
contrasted with a hypothetical heavier rear-burdened sequence recom-
mended as preferable according to the predominant assumptions of the
“idealistic idiosyncratic” approach. Some of the 55 sentences were orga-
nized in highly rear-burdened sequences so as to prevent respondents from
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easily realizing which topic was to be studied; they would be used as well
to detect any possible trend towards correcting these highly rear-burdened
sentences towards sequences with a lower rear-burden.

The respondents. Two groups of respondents with different levels
of communicative competence were asked to complete the task of correct-
ing the order of the elements in a set of sentences in case they considered
the order proposed was incorrect.

One of the groups consisted of eight users of the language who can be
considered as experts having the highest proficiency in the use of the kind
of prose analysed. The members of this group of experts were not elected
according to any criteria aiming at safeguarding the statistical representa-
tiveness of the sample. The function of the members of this group was to
contrast their behaviour with younger people’s trends, and so to explore the
possibility of a tendency towards a better acceptance of a less rear-burdened
organization of the elements than the one in force during the time of preva-
lence of the “idealistic idiosyncratic™ approach. In other words, it can be con-
sidered as a matter of tolerance towards organizing sentences with a lighter
rear-burden. The members of this group were elected because of their great
experience in dealing with the kind of logical-discursive prose analysed in
this research: four out of eight of them are in charge of a service of the pub-
lic University of the Basque Country (UPV-EHU) specifically devoted to
putting forward, giving advice and/or revising issues related to the use of
the Basque language in the university context; the other four members are
also active scholars, either full or assistant members of the Basque Academy
(Eukaltzaindia, in Basque) very deeply committed to (and updated about)
the current development of Basque prose.

The members of the contrast group were 212 undergraduate students
in their first academic year at the university being trained on their way
to achieve the Degree of Primary Teacher at any one of the three Teach-
er Training Colleges belonging to the University of the Basque Country
(UPV-EHU). They made up 41% of the total number of students enrolled
in the mentioned degree and year; so they can be considered a representa-
tive sample of the whole cohort of students of the above mentioned char-
acteristics. These students responded to the questionnaire voluntarily dur-
ing 2011 without any previous ad-hoc preparation or warning about the
topic under study.
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Codification of the information. The elements of the sentences to
be analysed were organized with a slight rear-burden and respondents were
asked to correct the sentences whose element-order were deemed unaccept-
able. Each one of the answers was given a value between 0 and 1. The value
0 was assigned to an item when a given respondent accepted the initially
provided sequence, without putting forward any correction by which the
rear-burden of the sentence would become higher; an item scored value 1
when a respondent did not accept the provided sentence as it was and thus
proposed a correction that made the rear-burden of the sentence higher. Most
of the examples scored values 0 or 1, except for some few cases in which
fragmentary scores were assigned depending on the grade of rear-burden
proposed by the respondent through his/her alterations.

Then, the general index of the tendency to increase the rear-burden
for a given item was drawn by adding up the values assigned to the revi-
sion made by all the respondents and then dividing the total score by the
number of respondents (n1=8, in the case of the group of experts; n2=212
for the sample of students).

Apart from the index assigned to each item following the above men-
tioned procedure, another value referring to the profile of the respondents
could also be drawn: information has been gathered about the general ten-
dency shown by every respondent related to each one of all the items analysed.
Thus, information about different profiles of revisers for the whole set of items
studied can be pointed out as well. The procedure for that is the same referred
to above: firstly, we obtain the summation of the values assigned to all the cor-
rections, and then we divide that score by the number of items.

An example of an item. This point will be devoted to explaining,
through an example we have analysed in our research, the procedure fol-
lowed to obtain the indexes mentioned above, about the tendency shown
by both groups of respondents.

Firstly we present a sentence in its original form in Basque language,
with its elements/components organized in two different sequences, both
grammatically correct but each one having a different degree of back-burden:
(1a) and (1b). We number the elements of the sentences from 1 to 9, in order
to compare the consequences of differing sequences of elements regarding the
rear-burden. The item for analysis is always the one in bold letters.
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(1a) Bi aukera ditugu. [Guk], [bigarrena], [hautatu dugu], [uste
dugulako] , [irakasleen prestakunizak]; [eraldaketa hausnartua] [ekarri
behar du-], [-ela] [berarekin]

(1b) Bi aukera ditugu. [Guk], [bigarrena], [hautatu dugu], [be-
rarekin], [irakasleen prestakuntzak]  [eraldaketa hausnartual, [ekarri
behar du-], [-ela], [uste dugulako],.

Secondly, we show their corresponding rough versions in English
(2a and 2b). The first one, (2a), is basically the order initially proposed as
1a and to be corrected in case the respondent thinks the order of the ele-
ments is inacceptable. The second one, (2b), roughly imitates with English
words the second alternative sequence possible in Basque (1b).

(2a) We have two options. [We] , [have chosen], [the second one] ,
[because we think], [that]  [teachers’ training]  [must bring about],
[along with it] ; [a meditated change] ,

(2b) We have two options. [We], [have chosen], [the second one] ,
[along with it], [teachers’ training], [a meditated change],[must bring
about], [that] ; [because we think] ,

We say that the sentence numbered 2b has a heavier rear-burden than
2a, because of the position of the crucial element made up by the verb plus
the causal marker attached: in the sentence (2a) it takes the 4™ place in the
sequence whilst in the (2b) version it is pushed back until the 9" position
in the sentence.

The variation in the order of the item analysed in this example goes
from 4™ until 9" place according to these alternative sequences:

(2a) 1-2-3-4-5-6-7-8-9 vs (2b) 1-2-3-8-6-9-7-5-4

As for the number of syllables to be processed before the verb ap-
pears in each one of the alternative orders, the difference is clear. In the
case of the real Basque example in (1a) the focused element begins at the
11 syllable, while in the (1b) sentence it starts at the 41 place. The differ-
ence between those two hypothetic orders takes an amount of 30 syllables.
As the element studied (verb plus causal marker) is crucial to gradually
and correctly understand the whole message, we say that 2b has a higher
rear-burden and it is communicatively less efficient than the sequence in
which this element is put at an earlier position (2a).

However, the real outcome for this item in our research showed
a tendency towards increasing the rear-burden estimated at 65% in the

194



DISCUSSION ON A MINORITY LANGUAGE DEVELOPMENT: DIFFERENT JUDGMENTS...

sample of students, whilst the experts displayed the same trend in 13% of
the replies. Thus, two elements are noted: 1) both groups of respondents
show a tendency towards increasing the rear-burden (when compared to
the initial order given for possible correction); 2) the difference between
the two groups of respondents is clear (65%-13%= 52%), showing the ex-
perts much more “tolerant” to sequences with (relatively) little rear-burden
than the sample of undergraduate students. As communicatively less ef-
ficient utterances are preferred by an important number of respondents in
the sample of students, it seems that criteria of communicativeness are not
taken as preferential when dealing with the construction of Basque written
logical-discursive prose.

3.3. The outcomes

The global percentage of the tendency towards increasing the rear-
burden of the sentences posed for revision is on average 17% in the group
of experts and 61% in the sample of students (typical deviation being re-
spectively 16.5 and 14.3).

These results show a fairly clear distinction between the two groups
of respondents, the most expert group displaying an evidently lower ten-
dency to increase the rear-burden of the sentences provided. The difference
is relevant: the global gap on the whole set of sentences between the two
groups goes up to 44%. In other words, experts show a higher tolerance to
sequences with a slighter rear-burden and thus they would be further away
from some assumptions of the “idealistic idiosyncratic” model than the
young students in this research.

Some more particular results are shown on the following lines. Of
the total amount of 62 items analysed, 24 were not corrected at all by any
member of the group of scholars with the highest expertise; that means that
39% of the items (24 out of 62) were accepted without corrections even
when they did not follow the pattern promoted by the “idealistic-idiosyn-
cratic” approach. However, in the group of students there was no item to
which all the students showed tolerance or acceptance; in every single
case, an important amount of revisers of this group of respondents did not
accept the sequence initially provided and made corrections to them: the
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“best accepted” item was altered by 23% of the students. In other words, stu-
dents showed much lower tolerance to the organization of the elements with a
lower rear-burden than the group of experts. So, students followed much more
closely the “rules” proposed by the “idealistic-idiosyncratic’ approach.

The item mostly corrected by experts was altered by 75% of them;
in contrast, the item mostly modified by students was done so by 93% of
the sample of students.

As to the profile of the respondents we highlight the following points:

1) one of the experts accepted all the sentences with their little ini-
tial rear-burden (in other words, his tendency towards increasing the rear-
burden is 0); in contrast, the student who was most “tolerant” to a slight
rear-burden altered “only” an 8% of the items;

2) in the group of experts the one who corrected the greatest amount
of items did so in 42% of the cases; in the group of students, the most “ac-
tive corrector” of the sentences with a slight rear-burden did so in 90% of
the items analysed.

These data show clearly that there is a higher tendency among the
students analysed than in the group of experts towards an organization of
the elements with a higher rear-burden, despite of the problem generated
by that phenomenon about the processing of the message.

4. Summary and conclusions

The outcomes of the research show that the older-aged and best-
qualified group tends to accept a further reduced rear-burden in more cases
than the younger people do. This general result of the research is compat-
ible and even consistent with the assumption of an evolution taking place
in the use of Basque logical-discursive prose among practitioners from the
educational arena. According to that view, the way to develop Basque dis-
cursive prose would have experienced a change over the last 3-4 decades:
while at the initial times of the process for normalization and revitalization
of the Basque language the predominant pattern for developing the written
prose had an important trend towards highly rear-burdened solutions, at
this time there would be an increase of the tendency towards a lower rear-
burden in Basque sentences.

196



DISCUSSION ON A MINORITY LANGUAGE DEVELOPMENT: DIFFERENT JUDGMENTS...

As for the reasons for that shift, we suggest that, in general terms,
the tendency shown by the group of best-qualified users who have been
analysed would be due to their awareness of the real communicative dif-
ficulties arising when the rear-burden of the sentences becomes heavier.
Another relevant reason to explain the differences in behaviour held by
the two groups analysed would be related to their ideological position
(be it more or less conscious or unconscious) in front of the idealistic-
idiosyncratic approach that wanted to create the supposed authentic and
unique “Basque made prose”. Sometime ago the influence of this language
ideology was higher than it currently is: nowadays, as the real use of the
language increases, highly burdened ideological positions seem to be on
their way to being overcome by the factual needs posed by real users of
the language in different settings. We suggest that the most expert group is
less conditioned by constrictive linguistic ideology in their language use
than the younger people, the latter having developed their proficiency after
being too simplistically taught that the real good order in Basque sentences
is always the one making Basque (even artificially) most different from the
languages in its environment.

Finally, we point out that, in our opinion, those changes taking place
among users of the language contribute to making Basque prose communi-
catively more efficient as well as to increasing the possibilities for Basque
language to find its place in the concert of a multilingual society with plu-
rilingual speakers.
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Abstract

This article addresses the issue of the order of the elements in Basque in a setting
in which prose is developing to meet new communicative demands made upon this mi-
nority language. After outlining some relevant features of the framework of reference of
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the so-called “rear-burden” in Basque, a research work is presented in which the positions
of two groups of respondents from the educational arena with different proficiency levels
are analysed, in order to compare their behaviour concerning some slightly rear-burdened
sentences. The outcomes show that the group of young university students analysed dis-
play a noticeably higher tendency toward sentences with a heavier rear-burden than the
trend observed in the group of 8 experts with whom they are contrasted. Two comple-
mentary reasons are suggested as an explanation of the results: 1) the experts are more
aware of the communicative problems arising by using a heavy rear-burden; 2) young
people have been instructed in a learning-environment in which the so-called “idealistic-
idiosyncratic approach” was in force.

Keywords: Basque language, multilingual society, minority language, written
prose developing, word-order in sentences.
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