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Summary

Librarianship in the United States is a career path that requires a master’s degree
for professional advancement and so is often begun by students later in life, when
they are no longer as free to concentrate wholly on education as those students just
completing their bachelor’s degrees. Library students may currently work in libraries
in non-professional roles or may hold full-time jobs in other fields, and both groups
may also have additional family responsibilities that limit their ability to return to their
studies on a full-time basis. Accordingly, students are attracted to educational programs
that offer more flexibility with time or geographical location than many traditional face-
to-face programs are able to offer.

Emporia State University’s School of Library and Information Management has
been on the forefront of developing high-quality professional education programs for non-
traditional graduate students for over 25 years. The School currently enrolls over 350 master’s
degree students at two locations in Kansas, and at four other locations in Colorado, Oregon,
South Dakota and Utah. Each location employs a cohort system so students enjoy a strong
support network for the two years they spend in the program, and classes are taught in what
has developed over the past 25 years from a completely face-to-face instructional model to
a blended model that employs both face-to-face and online instruction.

The faculty work collaboratively in themed communities of practice to exploit
the benefits of each delivery mode. Work that is easily accomplished by the students
individually is assigned through the online portion, as is work in collaborative groups,
where the online tools can facilitate both synchronous and asynchronous communication.
Work that requires real-time interaction by the students and the professor is assigned to
one of the two face-to-face intensive weekends of instruction that are a feature of every
core course.
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The provision of both types of learning experience within the professional program
provides many benefits to the students, including a strong sense of cohort identity and
corresponding support, resulting in high on-time graduation rates and positive program
outcomes. Faculty also benefit from the blended program, which aids greatly in the
teaching of certain professional skills and concepts. However, there are corresponding
disadvantages from the faculty perspective, including the requirement to travel twice a
semester for each course, scheduling difficulties which can affect the sequencing of course
content, and problems with balancing the amount of contetn within the course itself.

Key words: library science education, blended learning, distance learning,
professional education

Librarianship in the United States is a career path that requires a
master’s degree for professional advancement (American Library Associ-
ation, n.d.) and is often undertaken as a second or third career, when stu-
dents are no longer as free to concentrate wholly on education as those
students just completing their bachelor’s degrees. Library students may
currently work in libraries in non-professional roles or may hold full-time
jobs in other fields, and both groups may also have additional family re-
sponsibilities that limit their ability to return to their studies on a full-time
basis. Accordingly, students are attracted to educational programs that
offer more flexibility with time or geographical location than many tradi-
tional face-to-face programs are able to offer.

Emporia State University’s School of Library and Information Man-
agement was founded in 1902 and has been on the forefront of develop-
ing high-quality professional education programs for non-traditional grad-
uate students for over 25 years. The School currently enrolls over 350
master’s degree students at two locations in Kansas, and at four other lo-
cations in the United States in Colorado, Oregon, South Dakota and Utah.
Historically, these locations came about because the universities offer-
ing library science education closed their departments and programs or
library science education was never available in these locations, except
through completely online programs or not at all, in the days before the
internet (School of Library and Information Management, n.d. -b). In the
early cases, the State Librarian in the state in question requested Empo-
ria to come and provide library science education and, as more universi-
ties abolished their library science education, Emporia’s reach expanded.
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Program Structure

Each location employs a cohort system where students begin the
program together in a cohort group and move through the program at
the same pace, graduating together at the end, so students enjoy a strong
support network for the two years they spend in the program. Classes are
taught in what has developed over the past 25 years from a completely
face-to-face instructional model to a blended model that employs both
face-to-face and online instruction. Each location begins a new cohort ev-
ery year, with three locations starting new students in August, and three
locations starting new students in January (School of Library and Informa-
tion Management, n.d. -c).

There are seven core classes that are required of all students in the
program, and these are all taught in the blended format and are taken in
cohort groups. Students are at liberty to choose other courses to com-
plete their degrees based on their interests and professional goals, and
these are all taught fully online, as students from all cohorts may enroll in
these courses when they wish.

The faculty work collaboratively in themed communities of practice
to exploit the benefits of each delivery mode. Our communities of prac-
tice are comprised of all the teachers who are responsible for either the
same course or for related courses (for example the courses in organiza-
tion of information, the cataloging course, the metadata courses, and the
indexing course.) This collaboration includes the creation of Course Learn-
ing Outcomes that are standard for each course, proposed by the Com-
munity of Practice and approved by the whole faculty. There is also one
common assessment for each core course, again developed by the Com-
munities of Practice and approved by the faculty as a whole. This ensures
that no matter who is teaching the course and in which location, students
are studying the same material and striving toward the same goals, as well
as giving a way to measure standards of achievement across all cohorts
and from yearto year. (Each faculty member is free to structure the course
as he or she prefers, to select different textbooks and supporting assign-
ments, and to create an effective learning environment as long as the one
common assessment is included and the students are working toward the
same learning outcomes.) Work that is easily accomplished by the stu-
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dents individually is assigned through the online portion, as is work in col-
laborative groups, where the online tools can facilitate both synchronous
and asynchronous communication. Work that requires real-time interac-
tion by the students and the professor is assigned to one of the two face-
to-face intensive weekends of instruction that are a feature of every core
course (School of Library and Information Management, 2015).

The provision of both types of learning experience within the profes-
sional program provides many benefits to the students, including a strong
sense of cohort identity and corresponding support, resulting in high on-
time graduation rates and positive program outcomes. Faculty also bene-
fit from the blended program, which aids greatly in the teaching of certain
professional skills and concepts. However, there are corresponding disad-
vantages from the faculty perspective, including the requirement to trav-
el twice a semester for each course, scheduling difficulties which can af-
fect the sequencing of course content, and problems with balancing the
amount of content within the course itself.

Travel

The face-to-face weekends require each faculty member teaching
a class weekend to travel to the class location. Obviously travel in Empo-
ria is not an issue, and Kansas City is only an hour and a half drive away.
However travel to Sioux Falls, South Dakota (400 miles), Denver, Colora-
do (550 miles), Salt Lake City, Utah (1000 miles), and Portland, Oregon
(1800 miles) requires a drive to an airport (one and a half or two and a
half hours, depending on the airport), one or more flights to reach the
destination city and another hour or more to reach the hotel. This means
that for out-of-state teaching weekends, faculty members must travel on
a Thursday,prepare and teach 3 hours on a Friday evening, then teach for
7 hours on Saturday and travel home on Sunday. This makes for a very
intensive and exhausting four days. For each core course taught in the
blended method, there are two teaching weekends per semester.

Load

A typical faculty load in a semester would involve one blended class
near home(Emporia or Kansas City), one further away (Colorado, Oregon,

South Dakota or Utah), and one fully online class. The online classes are
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open to students from all cohorts, so geographical location is not a limit-
ing factor (School of Library and Information Management, 2015). This also
means that faculty are engaged in both blended and fully online teaching
at the same time, which requires a constant balancing of the different tech-
niques needed to operate successfuly in each classroom environment.

Each cohort location is staffed with a full time regional director,
who is responsible for all administration at the remote location, and also
serves as the academic advisor for all students in that cohort School of
Library and Information Managemnet, n.d. -a). While this gives the stu-
dent a great deal of support and continuity, it does distance the faculty
from the student population, and many students graduate from our pro-
gram having had only one class with each of the faculty members. Facul-
ty members can also experience the strange sensation of attending com-
mencement cermonies and watching an entire cohort graduate, none of
whom they have ever taught.

Over the years there has been pressure from various people and
entities within the university to move to a completely online program.
This has many immediate benefits at the university level from the money
saved on travel budgets, to the days saved by the faculty members who
no longer have to travel. However, the faculty have always resisted this, as
although the blended teaching places a considerable strain on the teach-
ers, they are unwilling to give up this direct contact with students that
provides many benefits in the teaching process. Their belief is that there
is tremendous benefit in the shared classroom experience that cannot be
duplicated in the online environment, and while there are activities that
can easily be accomplished online, there are others, particularly involv-
ing ethical issues, controversial topics and activities that require extensive
debriefings, that are best conducted in a live classroom where there is di-
rect and unmediated exchange between the teacher and the students.

The immediate savings do not take into account the fact that many
students choose our program, which is not the least expensive available,
specifically because of the cohort model, and the face-to-face classes.
Students do not necessarily want to take their whole degree online through
mediated communication. Employers also note the benefits of students
who have been prepared in a collaborative, professional environment, rath-
er than one that has been either completely individual or totally online.
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Different skill sets are now being identified as essential to the library pro-
fession, with recent surveys, such as that of Simmons College SLIS (2017),
showing the equal or in some cases greater importance of communication
skills, writing ability, teamwork, customer service skills, and teamwork over
traditional information-seeking and information evaluation skills.

Maintaining a schedule of classes with this many variables is com-
plex. In any 16-week semester during the fall or spring, there will be at
least three new cohorts requiring the first two classes in the required core
(and some of these cohorts may be large enough to require the teach-
ing to be split into two sections), three cohorts beginning their second
year requiring the appropriate core class, as well as six cohorts, three in
their first year and three in their second, who require the appropriate
core classes. As there are only a limited number of weekends in a semes-
ter, a number made more limited by holidays and university policies, it is
immensely complicated to schedule everything to ensure that class week-
ends are balanced for students and for the teaching faculty.

This can also present difficulties to teachers, as the exact time the
face-to-face weekends fall within the semester can change from semes-
ter to semester, so a course that was structured and taught one semester
with the teaching weekends in, for example, weeks 5 and 13 may have to
be taught the following semester with the teaching weekends in weeks
1 and 8. It also frequently occurs that a teacher has two sections of the
same course, but with radically different positioning of the face-to-face
weekends within the same semester. This can result in having to teach the
same course and the same course content but with different sequencing
within a semester for two sections of the same course, in order to ensure
students are prepared for the activities and content of the face-to-face
weekends, in order to take full advantage of the benefits of the different
delivery systems.

This does have the benefit of ensuring that the various faculty mem-
bers are closely examining their courses every semester, looking for ways
to improve the learning experience and experimenting with different de-
livery systems and content sequencing, which feeds back into the com-
munities of practice and can result in course improvement in both that
specific part of the currriculum and across the curriculum as a whole, but
it can also be extremely challenging to teach in this environment, because
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of the demands it places on the teacher’s time and creativity, and the fact
that no course is an exact replica of last time it was taught. Each location
will also see a rotation of teachers, so the professors who taught the two
courses in the first semester in Emporia one year will likely not be the two
who teach those courses the following year, so although they may be as-
signed to teach that course on a weekend schedule they taught two years
before, they will most likely have taught the course in in three other se-
mesters with varying loacations and weekend schedules in between.

For the foreseeable future, we are committed to continuing with
our blended learning model, as we believe it offers the best compromise
between the needs of the non-traditional learners and providing the best
professional library education we can. As our student population chang-
es we may discover that students no longer expect face-to-face interac-
tion with their professors, however this assumption that all young people
are happy with digitally-mediated communication only is proving not to
be the case, in the same way that many younger people are rejecting e-
books for the print variety, despite the vision-casters telling us ten years
ago that the print book was dead.

This type of teaching assignment requires a great deal of support
from university administration and support personnel, who do not always
fully understand the complexity of the system, the additional demands
made on the teaching faculty by the use of dual teaching methods, and
the resources required to maintain such a program at a high level, as it
is so different from the regular face-to-face teaching assignments of the
majority of faculty. The fact that much of the activity is invisible to the uni-
versity, taking place online, on weekends, and off campus and out of state
simply exacerbates the problem. More education and advocacy needs to
take place to ensure that programs of this type, that are of great benefit
to non-traditional students, continue to be available.
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EHapjy CMmut
Emnopwa YHuBep3autet

HAJBOJbE O3 OBA CBETA?:
KOPULWWREHE MELLOBUTOT YYEHA Y MPOTPAMUMA
KPEUPAHUX O, CTPAHE CTPYYHOI BUB/IMOTEKAPA

CaxkeTtak

Bubanotekapcteo y CjeanrbeHnm Amepuykum [pskaBama npeactaB/ba nyT Koju
3axTeBa MaruvcTapcku cTeneH CTPYYHOr ycaBpluaBakba M TaKO Ce YecTo 3anoyunkbe of,
CTpaHe CTyAeHaTa, KaCHMje Y KMBOTY, Kafa BULIe HUCY CNOB6OAHM Aa ce y MOTNYHOCTU
CKOHLLeHTpMLWY Ha 06pa3oBakbe, KAa0 OHM KOjW yNpPaBo 3aBpLLABAjy CBOje OCHOBHE CTyAuje.
CtyaeHTM 6ubnnoTekapcTBa mMory pagutn y bubnvotekama y HenpodecrmoHanHum
ynorama unv mory obassbati pefoBHe Nocaose y gpyrum obnactuma,, a obe rpyne mory
MMaTK 1 JoAaTHE NOPOAMYHE OA4TOBOPHOCTU KOje orpaHM4YaBajy hUXoBy CNoCcobHOCT aa
ce BpaTe CTygupary ca NyHUM pagHUM BpemeHoM. CXo4HO TOMe, CTyAeHTe npuBnave
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eyKaTMBHW MNporpaMmn Koju Hyae Buwe daekcnbunHoctn (Bpeme uam reorpadcka
JOKaLMja) Hero WTo MHorv GopmMasiHM NPorpamm Mory Aa noHyze.

LLkona 3a 61MbBAMOTEKAPCTBO M MHOOPMALMOHM MeHaLMeHT Ha Emnopwua
YHMBEP3UTETY je Ha 4Yeny ca pa3BOjeM BMCOKOKBAJIMTETHUX MpOrpama CTpyyHor
06pasoBakba 3a CTyAEHTE KOjU Nopes TPaAULMOHANHOT YYera, KOPUCTE U TEXHOOTU]Y,
Beh Buwe og 25 roanHa. LLKkona TpeHyTHO ynucyje sBuwe og 350 cTyaeHaTa marmctpa Ha
ABe noKauuje y KaHsacy 1 Ha jow yeTnpum nokaunje y Konopaay, Operony, Jy>kHoj lakoTun
n Jytn. CBaKa /NloKaumnja Kopuctm cuctem kohort Tako Aa CTYAEHTU YXKUBAjY Y CHAXKHO]
MPEXKM NoAPLLKE TOKOM [iBE FOAMHE KOje NpoBeay y nporpamy, a gonasehe reHepaumje
ce noAy4yaBajy y OHOMe LUTO Ce Pa3BMjaao y NPOTeKAMX 25 rogmHa og, TpagnLMoHanHor
06pasoBHOr MoAeNa NLEM Y 1LLe, [0 MELLOBUTOr MOAENA KOjU NoBe3yje ABe MeToae
- M INLEM Y IMLE N OHNAjJH UHCTPYKLUMje.

3apaum ce goaesbyjy NyTem OHNAjH KOMYHMKaLM)e, Kao LWTO je paj y 3aje AHUYKUM
rpynama, rae OHAAajH  anaTu MOry O/aKWwaTu U UCTOBPEMEHY, anu U BPEMEHCKU
HeycKnaheHy KoOMyHMKaumjy. Pag Koju 3axTeBa MHTEPaKLUWjy Y peasHOM BPEMEHY 0f,
CTpaHe cTyaeHaTta M npodecopa oapeheH je Ha jesaH of ABa WHTEH3MBHA BUMKeEHAa
HacTaBe /INLEM Y NIULLE KOjU CY KapaKTePUCTUYHM 33 CBaKM KypC.

MpyKatbe 06a TMNa MCKYCTBA Yy y4ery Yy OKBUPY NpodecroHanHor nporpama
npy»ka MHore NpeaHoOCTU CTYAEHTMMA, YK/bydyjyhun cHaxkaH ocehaj kohort naeHTuTeTa
1 ofrosapajyhy noapLuKy, WTO pe3ynTnupa BUCOKMM CTENEHOM 3aBpLUETKa LWKO/I0BaHa
M NO3UTUBHUM NPOTrPaMCKMM ncxoamma. PakynteT Takohe nma KopUCTU o MeLLOBUTOT
nporpama, Koju 3HavyajHO NMomake y HacTaBu ogpeheHunx npodpecMoHaNHUX BeLTUHA
M KoHuenaTa. MehyTnm, noctoje HegocTaum , yrbydyjyhu 1 3axTeB 3a nytoBakbe ABa
nyTa no cemMecTpy 3a CBaKW Kypc, pacnopehusarbe notewkoha Koje mory yTmuati Ha
ypehere 1 cagpKaj Kypc, Kao a 1 npobnemu ca banaHcUparbeM KONMUYMHE cafpiKaja y
CamMoM Kypcy.

K/byuHe peum: 6MbAMOTEYKA HayKa, MELIOBUTO Yy4yerbe, yYerbe Ha La/bUHY,
CTpy4HO obpasoBare
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